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Abstract

This study aims to investigate the motivation of English as a foreign language (EFL) instructors at
universities, with a particular focus on fluctuations in their motivation and the key factors influencing their
in-class motivational levels. Adopting a case study design, the research collected comprehensive data on the
dynamic nature of two participants' teaching motivation through motigraphs, reflective journals, and semi-
structured interviews. The findings reveal that teacher motivation is inherently dynamic, characterized by
constant ebbs and flows which can be positively influenced by a myriad of factors. These include (1) Student-
Centered Factors (e.g., students’ motivation, emotions, and sense of responsibility and accountability), (2)
Teacher-Centered Factors (e.g., fulfilment derived from students’ success and participation, a sense of
responsibility and professional commitment, feelings of appreciation and respect from students, and
opportunities for continuous professional development), and (3) Teaching-Centered Factors (€.g., fostering a
positive classroom environment, contextualizing teaching with real-life connections and integrating
technology-enhanced instruction). The study highlights the dynamic and reciprocal relationship between
teacher and student motivation. By exploring the multifaceted nature of teacher motivation and identifying
key motivating factors, this study may lend some credence to the growing body of research on teacher
motivation and offer practical implications to enhance it.
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1. Introduction

The construct of motivation profoundly influences our decisions, actions, behaviours,
and nearly every aspect of our lives, making it a longstanding subject of research across
various fields, such as marketing, psychology, and education. Due to its complex and
dynamic nature, motivation has attracted significant attention from researchers over the
past few decades (Al-Hoorie, 2017; Al-Hoorie & Maclntyre, 2020; Butz et al., 2014;
Chemolli & Gagne, 2014; Dérnyei & Ryan, 2015; Gardner, 1968; Kubanyiova, 2019; Ryan
& Deci, 2000; Dornyei & Ushioda, 2011; Ushioda, 2013; Walker & Symons, 1997). Despite
its prevalence and being an internal state that we inherently feel, “it seems challenging
to provide a broad, comprehensive definition to compromise different understandings of
this multifaceted construct” (Giimiis, 2022, p.2). Therefore, the literature features a wide
range of definitions and interpretations of motivation. Dérnyei and Ottd (1998), define
motivation as “dynamically changing cumulative arousal in a person that initiates,
directs, coordinates, amplifies, terminates, and evaluates the cognitive and motor
processes whereby initial wishes and desires are selected, prioritized, operationalized,
and (successfully or unsuccessfully) acted out” (p. 64). It can also be defined as an
incentive that encourages individuals to achieve a goal, invest effort to attain benefits, or
act on fresh ideas that provide impetus for action. Such internal or external stimulation
encourages individuals to do tasks with a strong sense of determination (Harmer, 2001;
Ryan & Deci, 2000; Vallerand & Thill, 1993).

Although there are diverse perspectives on motivation, the growing body of literature
highlights three common components underlying an individual's motivation. According to
Doérnyei and Ushioda (2011) motivation comprises choice, persistence, and effort while
Locke and Latham (2004) emphasize that direction, duration, and intensity are shared
constructs in all motivational perspectives. Similarly, motivation can be described as the
reason behind initiating an action, the willingness to sustain it over time, and the degree
of commitment invested in it (Olmez Caglar, 2019). According to Bernaus (2019), in the
context of teaching, a highly motivated teacher can be described as someone who pursues
excellence and continuous growth in his/her teaching practice and has a sense of
fulfillment in his/her profession. Furthermore, Matei et al. (2007) identified two main
motivational themes for teachers: social needs, including the need for approval,
belonging, self-actualization, and social values, which consist of engagement in
interaction, embracing challenges, focusing on student improvement, and respecting
autonomy. In summing up these motivational factors, Nieto (2003) opined that “the
principal reason why I continue to enter the classroom with energy and a sense of hope
lies in how I view what I do. Teaching is not just my profession; it is my calling; it is my
mission” (p. 128).

The importance of motivation in education cannot be overstated, as it has a profound
influence on the entire teaching and learning process. The growing interest in motivation
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research underscores the significance of enhancing teacher motivation as a means of
improving the standards and quality of education (Pennington, 1995; Sarigoban &
Mengii, 2008; Ipek & Kanatlar, 2018). Unsurprisingly, motivation has been recognized as
a key factor in the success of foreign and second language teaching and learning,
emerging as a burgeoning area of research over the last decades (Boo et al., 2015;
Dornyei, 1994; Dornyei & Ryan, 2015; Ushioda, 2012). While the motivation of language
teachers and learners is inextricably interconnected with each other and with all
elements essential to the effective implementation of an EFL curriculum, the extensive
body of research reveals a significant imbalance: language teacher motivation, along with
other facets of EFL teacher psychology, has long been overlooked. In fact, research on
motivation in the context of EFL teaching and learning has been disproportionately
focused on learners, with little attention paid to teachers (Doérnyei & Kubanyiova, 2014;
Dérnyei & Ryan, 2015; Hiver et al., 2018). As Mercer (2018) pointed out, EFL teacher
motivation as a field of inquiry “cannot yet collectively be thought of as representing a
developed, coherent body of work” (507). One possible explanation for this oft-cited
research gap is the prevailing dominance of learner-centeredness in education research
(Mercer & Kostoulas, 2018). However, more than 68 million teachers are expected to join
the global education system by 2030. Thus, gaining deep insights into the intricate
nature of teacher motivation has the potential to be a preamble to an effective teaching-
learning process, consisting of approximately 150 million teachers and their students
(Slemp et al., 2020; UNESCO, 2016). A lack of motivated teachers often leads to
demotivated learners, diminishing their enthusiasm for learning a foreign language.
Even minor fluctuations in one party's motivation can trigger significant consequences
for the other as teacher and learner motivation are inherently interdependent (Dornyei &
Ushioda, 2011; Larsen-Freeman, 2012; Olmez Caglar, 2019). Moreover, Dérnyei (2010)
identified the lack of motivation as one of the most prominent barriers to accomplishing
key objectives in EFL teaching and learning. Therefore, exploring factors that increase
teacher motivation and understanding the dynamic nature of their motivational
fluctuations could offer valuable insights. Such research could pave the way for boosting
both teacher and learner motivation.

To sum up, it is obvious that the issue of “language teacher motivation, particularly
the factors that increase EFL teachers’ motivation during their language teaching and
the fluctuations in their motivations” is a topic which has not been sufficiently dealt with
by researchers. Previous studies on student and teacher motivation (Giimis, 2022; Hiver
et al.,, 2018; Kimura, 2014; Muir & Gumis, 2020; Sampson, 2016; Sak, 2024; Song &
Kim, 2016) have also highlighted the need to investigate teacher motivation from a
dynamic perspective. Consequently, further investigation is essential to gain deeper
insights into the multifaceted nature of EFL teacher motivation. Addressing this
research gap, the present study explores fluctuations in teacher motivation across micro
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timescales and identifies factors that influence their motivation during the language
teaching process.

2. Method
2.1. Research design

The research design adopted for the present study was a case study design which is
defined as "a qualitative approach in which the investigator explores a real-life,
contemporary bounded system (a case) or multiple bounded systems (cases) over time,
through detailed, in-depth data collection involving multiple sources of information"
(Creswell & Poth, 2016, p. 119). This methodology paves the way for a deeper
understanding of the dynamics within the cases and aligns closely with the present
study’s primary objective: to investigate fluctuations in teacher motivation and the
factors influencing it throughout the lesson. To refine the data collection process, a pilot
study was conducted, as it "might give advance warning about where the main research
project could fail, where research protocols may not be followed, or whether proposed
methods or instruments are inappropriate or too complicated" (Van Teijlingen &
Hundley, 2002, p. 1). The pilot study was involved four participants over a two-week
period during the fall term of the 2024-2025 academic year. Data were collected using
motigraphs, reflective journals, and semi-structured interviews. Based on the pilot study
results, the instruments were refined and adjusted to enhance their effectiveness and
accuracy. To ensure the validity and reliability of the instruments and findings, and to
address potential limitations, several measures were incorporated. These include data
triangulation (Denzin, 2006), peer debriefing, and inter-coder agreement (Creswell,
2009). According to the outcomes of these processes, necessary revisions were made to the
research questions and the data collection tools. The following research questions guided
the study

1. Are there any fluctuations in EFL teachers’ motivation during their language teaching
processes?
1.1. What are the patterns of EFL teachers’ motivational fluctuations during their
language teaching processes?
2. What factors contribute to EFL teachers’ motivational fluctuations during their
language teaching processes?

2.2. Setting and participants

The study was conducted at the School of Foreign Languages at a state university
hosting approximately 20,000 students. Regarding ethical considerations, permission was
obtained from the Ethics Commission of Hacettepe University, and official authorization
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from the state university where the study took place was granted. Two non-native EFL
instructors, Paul and Robert (pseudonyms), participated in the study. The participants
had varied teaching experiences and educational backgrounds. The convenience sampling
method was used to select the participants. This method “involves choosing the nearest
individuals to serve as respondents and continuing that process until the required
sample size has been obtained or those who happen to be available and accessible at the
time” (Cohen, Manion & Morrison, 2011, p.155). Additionally, their background
information was organized in tabular form for clarity.

Table 1. Basic data of the participants.

Feature Paul Robert
Age 35 33
Gender Male Male
Major ELT ELT
Degree PhD. MA
Year of Experience 14 12

2.3. Instruments

To gather in-depth insights into the research questions, three instruments were
employed: motivation graphics (motigraph), reflective journals, and individual semi-
structured interviews.

2.3.1. Motigraph

This tool is designed to gather comprehensive data on the the dynamic nature of
participants’ teaching motivation. It required participants to mark their motivation
levels on a scale from 0 to 100 at five-minute intervals throughout their lessons. The
reason for using five-minute intervals is based on the pilot study findings, which
indicated that this timeframe was optimal for determining the factors that increased
teacher motivation by a self-reported data collection tool without interrupting the flow of
the lesson.

2.8.2. Reflective journals

Reflection, as defined by Black et al. (2000), is a “cycle of thought and action in which
educators explore their values, attitudes, thoughts, and experiences, as well as
underlying issues of practice.” (p. 71). Reflective journals allow teachers to deeply analyse
critical moments in their personal and professional environments, gain fresh insights to
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broaden their perspectives, and encourage them to take actions compatible with real-life
situations (Black et al., 2000). Within the scope of this study, reflective journals were
used to help participants understand the dynamic nature of their in-class teaching
motivation.

2.8.8. Interviews

Interviews are among the most useful data collection tools in qualitative research, as
the interview “is a flexible tool for data collection, enabling multi-sensory channels to be
used: verbal, non-verbal, spoken and heard” (Cohen, Manion & Morrison, 2011, p. 409).
Six semi-structured interviews were conducted with each participant at two-week
intervals. These interviews were designed to gain deeper insights into the data gathered
from reflective journals. Questions for the interviews were derived from literature on
EFL teacher psychology and motivation.

2.4.  Data collection and analysis

The data collection process was carried out over a total of six weeks. It included three

stages: 1. Motigraph Completion: Participants completed the motigraphs during each
lesson to document their motivational fluctuations and identify patterns within those
fluctuations. 2. Reflective Journals: Participants wrote a reflective journal each week for
a period of a month and a half. 3. Semi-Structured Interviews: Three semi-structured
interview was conducted biweekly with each participant to explore motivational factors
and support the data obtained from reflective journals.
The data analysis process also comprised three stages: 1. Interview Transcription: All
interviews were transcribed. The transcripts were read by the researcher at least three
times to familiarize the researcher with the whole data and to ensure accuracy in the
data transcription. In addition, this process enabled the researcher to discover the
recurring patterns and themes. Then, classified elements with similar codes were put in
the related themes. 2. Analysis of Reflective Journals: Data gathered through reflective
journals were analyzed in a similar manner, with codes categorized under related
themes. 3. Thematic Analysis: Codes and themes from all data sources were examined
collectively to address the research questions. The primary aim of the present study, to
explore the factors that increase EFL teachers’ motivational fluctuations during their
language teaching processes, was thoroughly addressed through this comprehensive
analysis.

3. Results

The self-plotted motigraph data reveal that Paul's motivational level consistently
began at a high level, at 0-10 minutes per lesson, throughout all weeks, except for the
sixth week.
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Figure 1. Fluctuations at the levels of Paul’s teaching motivation
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While a small decrease occurred between 10 and 25 minutes of the lessons in the first,
fourth, and fifth weeks, at the same time periods of the lessons, an upward progress was
observed in the motivation of the participant in the second, third, and sixth weeks. An
increase became apparent at 25 and 35 minutes of the lessons in the first and fourth
weeks, and there was a decrease in the third week. During the same period in the lessons
of the second and sixth weeks, there was initially a decrease in the participant's
motivation, followed by an increase. In the fifth week, the opposite pattern was observed,
with an initial increase in motivation followed by a decrease. As for the 35-45 minutes of
lessons, Paul's teaching motivation gradually declined at the last part of each lesson
throughout all weeks, except for the fifth week. There was a slight increase in the fifth
week, followed by a decline. In conclusion, the study's results suggest that the
participant’s teaching motivation remained high throughout the six-week courses despite
minor fluctuations. In other words, it can be stated that Paul's motivation displayed a
consistently high and relatively stable pattern over all the weeks.

As for the data gathered from reflective journals and semi-structured interviews, a
number of factors that enhanced participants’ motivation to teach throughout lessons
were pinpointed. Paul ascribed increases in his teaching motivation level to the following
main themes: motivation and emotion of students, responsibility and professional
dedication, fulfilment through students’ success and participation, continuous learning
and knowledge exchange, and recognition, praise and respect.
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Table 2. Factors contributing to Paul's teaching motivation

Themes Codes Frequency Total
Frequency
Motivation and Emotion o Motivated and Diligent Students 3
of Students e Seeing Happy Students . 15
o Commitment to Quality Teaching 6
Responsibility and . Sustaining Intrinsic Motivation 4
Professional Dedication e Feeling Responsible towards Motivated Students 9 19
Fulfilment through . gbservmg Students' Progress, Growth, and 7
culrment through uccess
Students' Success and 10
. e High Level of Student Participation
Participation 3
Continuous Learning and e Learning from Perspectives of Student 3
Knowledge Exchange e Exploring New Concepts Together 9 5
Recognition. Praise and . Getting Positive Feedback from Students 3
Respect e  Feeling Students’ Respect and Valuation 9 5

Based on the findings, it is explored that the primary factor contributing to Paul's
teaching motivation during lessons is the motivation and emotion of students. Paul stated
that “the students' eagerness to learn, active participation in discussions and activities,
and positive responses to my teaching methods all boosted my motivation.” (ref. journal
3rd) In addition, “the motivation, enthusiasm and eagerness of students to learn” (ref.
journal 5th) ignited his motivation to teach. As the second motivating element,
responsibility and professional dedication play a crucial role in boosting the participant’s
motivation level since he stated that “teaching a subject I'm deeply passionate about
makes me more enthusiastic about the content, which naturally drives my motivation.”
(inter. 3r9) Despite the challenges encountered during the lessons, he remained
committed to continuously improving his teaching practices and fostering a supportive
learning environment for all students. Paul expressed that “while fluctuations in
motivation are inevitable, I am determined to approach each lesson with enthusiasm and
adaptability, seeking opportunities for growth and enhancement.” (ref. journal 1st)
Fulfilment through students’ success and participation may be regarded as the third
construct that increases motivation. Paul stated that “seeing students thrive and grow
under my guidance” is always gratifying, and “I am proud to have played a part in their
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progress.” (ref. journal 1st) Within the scope of this motivating theme, he also remarked
that

“As an educator, my motivation stems from a genuine passion for teaching and a

desire to empower my students to reach their full potential. Witnessing their

growth and development over a lesson, semester, or academic year is a constant

source of inspiration and reinforces my dedication to teaching.” (inter. 1st)
Continuous learning and knowledge exchange and recognition, praise and respect themes
are other key factors that energized Paul and reinforced his commitment to teaching.
Paul elucidated these two themes by expressing that “when I engage in insightful
discussions, answer questions, and have shared learning moments with my students, it
helps me stay motivated.” (ref. journal 27d), and “positive feedback from students, even
from a minority, helped reinforce my sense of purpose as an educator.” (inter. 2nd) All
these themes clearly indicate that Paul keeps a tenacious grip on motivation to teach
across all lessons.

Figure 2. Fluctuations at the levels of Robert’s teaching motivation
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As shown in the second figure, Robert's motivational level started high during the first-
and fifth-weeks lessons (0-10 minutes), whereas he began the lessons with low
motivation in the third and sixth weeks. During the same period in the lessons of the
second and sixth weeks, the participant initially started the lessons with a high teaching
motivational level, followed by a decrease. An increasing trend was observed at 10 and 25
minutes during the lessons in the second, third and sixth weeks, while a decline was
evident in the fourth and fifth weeks. As for the first week, there was initially a decrease
in the participant's motivation, followed by an increase. At the 25-35 minutes in the first,
fourth and sixth weeks, the participant's motivation level remained stable, with no ebbs
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and downs. Furthermore, it was found that his motivation level remained high, despite a
slight decrease in the 2nd and 3rd weeks. In the 5th week, the motivation level appeared
to increase significantly. During the last part of the lessons (35-45 minutes), Robert’s
motivation to teach displayed an increased motivation level in the first, second and
fourth weeks and a decreased motivation level in the third and sixth weeks. No
fluctuation was observed in the fifth week, though. The analysis of the data points out
that the highest motivation was at the beginning of the lessons, except for the sixth
week; however, at the rest parts of the lessons, Robert’s teaching motivation exhibited
clear fluctuations in intensity.

Based on the insights gathered from Robert's reflective journals and interviews, it
seems that his motivation level to teach may be labile, and hence understanding the
nature of his motivation and increasing factors of the patterns can be somewhat
challenging. In general, the factors contributing to his motivation can be listed as
motivation and engagement of students, creating a positive classroom environment,
contextualizing teaching through real-life connections, and technology-enhanced teaching.

Table 3. Factors contributing to Robert's teaching motivation

Themes Codes Frequency Total
Frequency
Motivation and Encacement e Motivated and Diligent Students 9
of Students e High Level of Student Participation 8 17
Creating a Positive Classroom e Incorporating Fun and Humor in Class 7 1
Environment . Integrating Enjoyable Topics and Interactive 4
Activities
.. . e Incorporating Real-life Situations and
Lontextualizing leaching ;
Contextualizing Teachin Current Events into Lesson Content 5 10
Through Real-Life Connections
o Personalizing Learning Content 5
Technology-Enhanced o Integrating Web Tools into Teaching Process 3 5
Teaching e Students' Use of Technology 9

The findings reveal that the key factor enhancing Robert's motivation to teach was,
first and foremost, the motivation and engagement of students. He stated that “seeing my
students actively participating and showing interest in the material boosted my
enthusiasm and passion for teaching.”(ref. journal 1st) Besides, he added that students’
“enthusiastic engagement and active participation were a testament to the success of my
efforts.”(inter. 15t) It is evident that witnessing students’ high level of active participation
and enthusiasm fuelled Robert’s motivation to teach and enabled him to feel energized
and engaged during the lessons. As the second motivating theme, he ascribes his
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motivation to contextualizing teaching through real-life connections. He expressed that “I
try to turn it from classroom English to opportunities for interaction that students can
encounter on the street and in real life, in a way that is useful to them. This also
increases my motivation.” (inter. 3'%) Robert’s statements underscore the critical role of
bridging course content with real-life situations, events and experiences. It is evident
that contextualizing teaching through real-life connections may foster not only the
motivation of students but also the motivation of teachers. Technology-enhanced teaching
may be regarded as the third main theme which increased the participant’s motivation. It
can be inferred that the integration of web-based tools, platforms, and resources into
teaching can enrich dynamic teaching motivation since Robert stated that “there is a site
called Youglish or there is an application which is called Voscreen. I can use these at the
point of practice, at the warm-up or in the introduction part. This boosted my
motivation.” (ref. journal 6%) Creating a positive classroom environment theme is another
significant factor that stimulated Robert’s motivation and commitment to the teaching
process. Robert explained these themes by remarking that “cultivating a positive and
enjoyable classroom environment is crucial in fostering motivation for the students and
me as their teacher.” (ref. journal 27d), and he further stated that “when 1 see my
students' readiness for class and their diligence and enthusiasm to carry out activities,
and when we have an enjoyable and positive classroom atmosphere, 1 feel like as if I'm
flying in the sky. ... This elevated my motivation.” (inter. 3*d) Overall, findings revealed
that Robert's motivation level exhibited notable fluctuations, and he ascribed upward
trends to various factors.

4. Discussion

The findings from both participants indicate that the students play a crucial role in
shaping teacher motivation. It seems that students are one of the primary sources of
“many of the successes and good feelings that teachers have” and they are “the raw
material for the achievement successes and acts of recognition which teachers perceived
as sources of great satisfaction” (Sergiovanni, 1967, p.78). This aligns with previous
research highlighting the positive impact of diligent and engaged students on enhancing
teacher motivation (Hettiarachchi, 2013; Kiziltepe, 2008; Kimura, 2014; Lee & Yuan,
2014; Miller et al., 2008; Sak, 2022; Song & Kim, 2016). It is evident that students’
enthusiastic engagement and active participation are a testament to the success of
teachers’ efforts.

Paul’s case highlights the pivotal role of intrinsic motivation and personal satisfaction
in maintaining a high level of motivation throughout a lesson. As Dornyei (2001) defines,
the teaching profession is characterized by “a body of highly qualified professionals with
an intrinsically motivated and ideologically coloured commitment to pursue what they
see as a by and large fulfilling job” (p.174). Within the scope of this case, it is highlighted
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that teachers’ motivation can be affected positively by myriad elements, including
fulfilment derived from students’ progress, the sense of responsibility and professional
commitment, continuous learning opportunities, and students’ appraisal and respect.
Consistent with Kiziltepe’s (2008) study, personal satisfaction and intrinsic motivation
emerge as the strongest factors for enhancing teacher. In accordance with the present
results, previous studies (Richardson & Watt, 2006; Sinclair, 2008; Lee & Yuan, 2014)
further demonstrate that facilitating students’ progress and enabling them to flourish as
a successful learner in their foreign language education can pave the way for a
substantial and notable rise in teacher motivation. Moreover, it is likely that this positive
increase may foster their sense of self-efficacy and their motivation to teach as language
teachers. It seems that motivation to teach and self-efficacy share a dynamic reciprocal
relationship which emphasizes the significance of intrinsic factors in shaping teachers’
motivation (Bandura, 2001; Hoang, 2018; Hoca & Tavil, 2024; Siwatu, 2007). In line with
this fact, Dornyei and Ushioda (2011) opined that “teaching as a vocational goal has
always been associated with the internal desire to educate people, to impart knowledge
and values, and to advance a community or a whole nation” (p.176). The study's findings
highlighted a strong link between motivation to teach and intrinsic factors. It can also be
asserted that a teacher who holds responsibility is more likely to be motivated and
prepared to perform effectively.

Robert’s case highlights the importance of contextualizing teaching through real-life
connections. By incorporating current events, daily life and personal experiences into the
lessons, teachers can enhance their motivation and engagement. Linking the world
beyond with the classroom content fosters meaningful learning and teaching experiences.
The 21st-century education system imposes greater requirements on teachers in multiple
aspects than before (Jin, 2024). To build up social and emotional teaching and learning,
they must employ effective teaching strategies to personalize teaching and learning
content, promote technology-enhanced teaching, create an enjoyable classroom
environment, and foster students' responsibility in the education process. Furthermore,
this process necessitates integrating critical thinking, problem-solving, meaningful
interaction, and web tools into their instruction (Gan & Leung, 2020; Xu, 2023). This
enables teachers to stay current with educational trends continuously and maintain their
motivation level over an extended period. Moreover, creating enjoyable classroom
environments has a positive impact on teacher and student motivation alike. Research
(Barabadi et al., 2018; Slemp et al., 2020; Zeng, 2021) indicates that enjoyment, as a
positive emotion, encourages active participation and engagement in the teaching and
learning processes. Dornyei and Ushioda (2011) emphasized the dynamic reciprocal
relationship between teacher motivation and student motivation by expressing that “if a
teacher is motivated to teach, there is a good chance that his or her students will be
motivated to learn” (p.173). Teachers and students seem to be considered as mutual
antecedents affecting each other's motivation. In addition, “...by incorporating technology



Kaya & Ergiil/ International Journal of Curriculum and Instruction 17(1) (2025) 417-433 429

into language instruction, educators can create dynamic environments that maximize
learners’ positive emotions and foster their engagement in the learning process. ... This
can contribute to a positive emotional experience, foster engagement” (Dai & Wang, 2024,
p-12). Such motivated students can spark motivation to teach by evoking teachers’
positive emotions. As a result, teachers are more likely to be active in the teaching
process with a higher motivational level since a well-established teacher-student
relationship may foster a high-quality teaching process and educational attainments.

5. Conclusions

This study sheds light on the complex and dynamic nature of EFL teachers'
motivation. The findings demonstrated that teacher motivation is not a stable construct
but a dynamic system significantly influenced by an intricate web of factors. Central
among these are student-related elements, such as active engagement, high motivation,
and academic progress, which significantly enhance teacher motivation. The study
underscores the importance of fostering continuous learning, promoting contextualized
knowledge exchange, maintaining professional commitment, and student recognition in
bolstering teachers’ in-class motivation. This study emphasizes the significance of
creating an enjoyable classroom environment and adopting technology-enhanced
teaching approaches that trigger the active participation of both teachers and students.
The study also highlights critical areas for stakeholders to consider, including prioritizing
teachers' motivation, well-being, and emotional states during instruction. Addressing
these issues can lead to improved teaching quality and overall educational standards.

5.1. Limitations and Recommendations

While the present study has provided valuable contributions to the field of teacher
motivation and enriched the current literature on the complex and dynamic nature of
EFL teacher motivation, it has some limitations. The research was conducted with two
participants at a single state university using a case study approach; limiting the
generalizability of the findings. Longitudinal studies with larger and more diverse
participant samples across different educational contexts are necessary to better capture
the complex and dynamic nature of teacher motivation. In addition, participants reported
challenges in marking the motigraphs every five minutes during certain activities.
Future studies might address this potential challenge by designing motigraphs with
varying time intervals to better align with the flow of classroom activities. Moreover, the
study highlighted the dynamic and complex reciprocal relationship between teacher
motivation and student motivation, and it is evident that motivated and engaged
students appear to be a central source of many of the successes and positive emotions of
teachers. While this study clarifies the importance of motivated and engaged students in
teacher motivation, further research may investigate this issue in greater depth as a
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critical means to enhance teacher motivation by employing various data collection
methods such as conversation analysis, focus groups, and observation. The following can
also be useful implications to enhance teacher motivation: fostering a supportive work
environment, facilitating reflective practices, improving working conditions, empowering
teacher voices, and building a culture of respect and praise. Addressing these areas
seems likely to create a more motivating environment for all teachers and raise the
overall quality and standards of education.

Acknowledgement

This article is extracted from the PhD dissertation entitled “Exploring Teaching
Motivation of EFL Instructors in Higher Education through Complex Dynamic Systems
Perspective”, supervised by Assoc. Prof. Dr. Hatice ERGUL (Ph.D. Dissertation,
Hacettepe University, Ankara, Turkiye, 2025).

References

Al-Hoorie, A. H. (2017). Sixty years of language motivation research. SAGE Open, 7(1).
https://doi.org/10.1177/2158244017701976

Al-Hoorie, A. H. & Maclntyre, P. D. (Eds.). (2020). Contemporary language motivation theory—60
years since Gardner and Lambert (1959). Multilingual Matters.

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual review of psychology,
52(1), 1-26.

Barabadi, E., Khajavy, G. H., & Maclntyre, P. D. (2018). Role of the emotions and classroom
environment in willingness to communicate: Applying doubly latent multilevel analysis in
second language acquisition research. Studies in Second Language Acquisition, 40(3), 605—624.
https://doi.org/10.1017/ S0272263117000304

Bernaus, M. (2019). 2. Teacherss and Learners’ Motivation in  Multilingual
Classrooms. Contemporary Language Motivation Theory: 60 Years Since Gardner and Lambert
(1959), 3, 40. https://doi.org/10.21832/9781788925204-007

Black, R., Sileo, T., & Prater, M. (2000). Learning journals, self-reflection, and university students’
changing perceptions. Action in Teacher Education, 21(4), 71-89.
https://doi.org/10.1080/01626620.2000.10462982

Butz, N. T., Stupnisky, R. H., Peterson, E. S., & Majerus, M. M. (2014). Motivation in synchronous

hybrid graduate business programs: A self-determination approach to contrasting online and
on-campus students. Journal of Online Learning & Teaching, 10(2), 211-227.

Chemolli, E., & Gagné, M. (2014). Evidence against the continuum structure underlying
motivation measures derived from self-determination theory. Psychological assessment, 26(2),
575. https://doi.org/10.1037/a0036212

Cohen, L., Manion, L., & Morrison, K. (2011). Planning educational research. Research methods in
education. New York: Routledge Editors. https:/doi.org/10.4324/9780203720967


https://doi.org/10.1177/2158244017701976
https://doi.org/10.21832/9781788925204-007
http://dx.doi.org/10.1080/01626620.2000.10462982
http://dx.doi.org/10.1037/a0036212
https://doi.org/10.4324/9780203720967

Kaya & Ergiil/ International Journal of Curriculum and Instruction 17(1) (2025) 417-433 431

Creswell, J. W. (2009). Research design: Qualitative and mixed methods approaches. London and
Thousand Oaks: Sage Publications.

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among
five approaches. Sage publications.

Dai, K., & Wang, Y. (2024). Enjoyable, anxious, or bored? Investigating Chinese EFL learners’
classroom emotions and their engagement in technology-based EMI classrooms. System, 123,
103339. https://doi.org/10.1016/j.system.2024.103339

Denzin, N. (2006). Sociological methods: A sourcebook (5th Ed.). New York, NY: Aldine
Transaction. https://doi.org/10.4324/9781315129945

Dornyei & Otto, 1. (1998). Motivation in action: A process model of L2 motivation. Working papers
in applied linguistics (Thames Valley University, London), 4, 43-69.

Dornyei, Z., & Ryan, S. (2015). The psychology of the language learner revisited. Routledge.
https://doi.org/10.4324/9781315779553

Dornyei, Z., & Ushioda, E. (2011). Teaching and researching motivation. Routledge.
https://doi.org/10.4324/9781315833750

Gan, Z., & Leung, C. (2020). Illustrating formative assessment in task-based language
teaching. ELT Journal, 74(1), 10-19. https://doi.org/10.1093/elt/ccz048

Gardner, R. C. (1968). Attitudes and motivation: Their role 1in second-language
acquisition. TESOL quarterly, 2(3), 141-150.

Gumis, O. (2022). A Critical Overview of the Key Shifts in the Mainstream L2 Motivation
Research: Highlighting Some Possible Future Pathways. International Online Journal of
Education & Teaching, 10(1).

Harmer, J. (2015). The practice of English language teaching (With DVD). Pearson.

Hettiarachchi, S. (2013). English Language Teacher Motivation in Sri Lankan Public
Schools. Journal of Language Teaching and Research, 4(1), 1-11.
https://doi.org/10.4304/jltr.4.1.1-11

Hiver, P., Kim, T. Y., & Kim, Y. (2018). Language teacher motivation. Language teacher
psychology, 29(2), 18-33. https://doi.org/10.21832/9781783099467-006

Hoang, T. (2018). Teacher Self-Efficacy Research in English as a Foreign Language Contexts: A
Systematic Review. Online Submission, 15(4), 976-990
https://doi.org/10.18823/asiatefl.2018.15.4.6.976

Hoca, A. & Tavil, Z. M. (2024). Enhancing self-efficacy levels of EFL teachers: A suggested model
for tertiary level. International Online Journal of Education and Teaching (IOJET), 11(2). 289-
311.

Ipek, H., & Kanatlar, M. (2018). Factors affecting EFL teacher motivation. Egitimde nitel
arastirmalar dergisi, 6(2), 25-41. https://doi.org/10.14689/issn.2148-2624.1.6c2s2m

Jin, S. (2024). Optimizing English teaching: ARCS motivation model and task-based language
teaching in university. Learning and Motivation, 87, 102028.
https://doi.org/10.1016/j.1mot.2024.102028

Kiziltepe, Z. (2008). Motivation and demotivation of university teachers. Teachers and
Teaching, 14(5-6), 515-530. https://doi.org/10.1080/13540600802571361

Kimura, Y. (2014). ELT motivation from a complex dynamic systems theory perspective: A
longitudinal case study of L2 teacher motivation in Beijing. In K. Csizer, & M. Magid (Eds.),


http://dx.doi.org/10.1016/j.system.2024.103339
https://doi.org/10.4324/9781315129945
https://doi.org/10.4324/9781315779553
https://doi.org/10.4324/9781315833750
https://doi.org/10.1093/elt/ccz048
https://doi.org/10.4304/jltr.4.1.1-11
http://dx.doi.org/10.21832/9781783099467-006
http://dx.doi.org/10.18823/asiatefl.2018.15.4.6.976
https://doi.org/10.14689/issn.2148-2624.1.6c2s2m
https://doi.org/10.1016/j.lmot.2024.102028
https://doi.org/10.1080/13540600802571361

432 Kaya & Ergiil/ International Journal of Curriculum and Instruction 17(1) (2025) 417-433

The impact of self-concept on language learning (pp. 310-329). Multilingual Matters.
https://doi.org/10.21832/9781783092383-018

Kubanyiova, M. (2019). Language teacher motivation research: Its ends, means and future
commitments. In M. Lamb, K. Csiz” er, A. Henry, & S. Ryan (Eds.), Palgrave Macmillan
handbook of motivation for language learning (pp. 389—407). Palgrave Macmillan.
https://doi.org/10.1007/978-3-030-28380-3_19

Larsen-Freeman, D. (2012). Complex, dynamic systems: A new transdisciplinary theme for
applied linguistics?. Language Teaching, 45(2), 202.

Lee, 1., & Yuan, R. (2014). Motivation change of pre-service English teachers: A Hong Kong study.
Language Culture and Curriculum, 27(1), 89-106. https://doi.org/
10.1080/07908318.2014.890211

Matei, G., Bernaus, M., Heyworth, Pohl, U. and Wright, T. (2007) First Steps in Teacher Training.
Strasbourg: Council of Europe.

Miller, R. T., Murnane, R. J., & Willett, J. B. (2008). Do teacher absences impact student
achievement? Longitudinal evidence from one urban school district. Educational Evaluation
and Policy Analysis, 30(2), 181-200. https://doi.org/10.3102/0162373708318019

Muir, C., & Gimis, O. (2020). Directed motivational currents: An agenda for future
research. Eurasian Journal of Applied Linguistics, 6(3), 501-519.
https://doi.org/10.32601/ejal.834661

Nieto, S. (2003) What Keeps Teachers Going? New York: Teachers College Press, Columbia
University

Olmez Caglar, F. (2019). Relationships among Possible Selves, Motivations and Self-Efficacy
Beliefs of Senior Student Teachers of English.

Pennington, M. C. (1995). Work Satisfaction, Motivation, and Commitment in Teaching English as
a Second Language.

Richardson, P. W., & Watt, H. M. (2006). Who chooses teaching and why? Profiling characteristics
and motivations across three Australian universities. Asia-Pacific Journal of Teacher
Education, 34(1), 27-56. http://dx.doi.org/10.1080/13598660500480290

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and new
directions. Contemporary educational psychology, 25(1), 54-67.

Sak, M. (2024). Tracking motivational changes in self-initiated professional development in ELT:
a single-case analysis. Innovation in Language Learning and Teaching, 1-11.
https://doi.org/10.1080/17501229.2024.2315107

Sak, M. (2022). Dynamicity of language teacher motivation in online EFL classes. System, 111,
102948. https://doi.org/10.1016/j.system.2022.102948

Sampson, R. J. (2016). EFL teacher motivation in-situ: Co-adaptive processes, openness and
relational motivation over interacting timescales. Studies in Second Language Learning and
Teaching, 6(2), 293-318. https://doi.org/10.14746/ ssl1t.2016.6.2.6.

Sarigoban, A., & Mengiu, G. (2008). Motivational characteristics of foreign language
teachers. Cankaya University Journal of Arts and Sciences, 1(9), 65-74.

Sergiovanni, T. (1967). Factors which affect satisfaction and dissatisfaction of teachers. Journal of
Educational Administration, 5(1), 66—82.

Sinclair, C. (2008). Initial and changing student teacher motivation and commitment to teaching.
Asia Pacific Journal of Teacher Education, 36(2), 79-104.
https://doi.org/10.1080/13598660801971658


http://dx.doi.org/10.21832/9781783092383-018
http://dx.doi.org/10.1007/978-3-030-28380-3_19
https://psycnet.apa.org/doi/10.3102/0162373708318019
https://doi.org/10.32601/ejal.834661
http://dx.doi.org/10.1080/13598660500480290
https://doi.org/10.1080/17501229.2024.2315107
https://doi.org/10.1016/j.system.2022.102948
https://doi.org/10.1080/13598660801971658

Kaya & Ergiil/ International Journal of Curriculum and Instruction 17(1) (2025) 417-433 433

Siwatu, K. (2007). Preservice teachers’ culturally responsive teaching self-efficacy and outcome
expectancy beliefs. Teaching and Teacher Education, 23, 1086-1101.
https://doi.org/10.1016/j.tate.2006.07.011

Slemp, G. R., Field, J. G., & Cho, A. S. (2020). A meta-analysis of autonomous and controlled
forms of teacher motivation. Journal of  Vocational  Behavior, 121, 103459.
https://doi.org/10.1016/j.jvb.2020.103459

Song, B., & Kim, T. Y. (2016). Teacher (de)motivation from an Activity Theory perspective: Cases
of two experienced EFL teachers in South Korea. System, 57, 134-145.
https://doi.org/10.1016/j.system.2016.02.006

UNESCO Institute for Statistics (2016). The world needs almost 69 million new teachers to reach
the 2030 education goals (no. 39). Retrieved from http:/fuis.unesco.

org/sites/default/files/documents/fs39-the-world-needs-almost-69-million-new-teachers-to-
reach-the-2030-education-goals-2016-en.pdf.

Ushioda, E. (2012). Motivation: L2 Learning as a Special Case?. In: Mercer, S., Ryan, S., Williams,
M. (eds) Psychology for Language Learning. Palgrave Macmillan, London.
https://doi.org/10.1057/9781137032829_5

Ushioda, E. (2013). Motivation and ELT: Looking Ahead to the Future. In: Ushioda, E. (eds)
International Perspectives on Motivation. International Perspectives on English Language
Teaching. Palgrave Macmillan, London. https://doi.org/10.1057/9781137000873_13

Vallerand, R. J., & Thill, E. E. (1993). Introduction to the motivation concept. Introduction to the
psychology of motivation, 3-39.

Van Teijlingen, E., & Hundley, V. (2002). The importance of pilot studies. Nursing Standard
(through 2013), 16(40), 33. https://doi.org/10.7748/ns2002.06.16.40.33.c3214

Walker, C. J., & Symons, C. (1997). The meaning of human motivation. In Bess, J. L. (Ed.),
Teaching well and liking it (pp. 3-18). Baltimore, MD: Johns Hopkins University Press.

Xu, J. (2023). Optimizing English Education in the Information Era: A Multimodal Approach
Based on BOPPPS Teaching Model. Journal of Combinatorial Mathematics and Combinatorial
Computing, 118, 33-48. https://doi.org/10.61091/jcmcc118-03

Zeng, Y. (2021). A review of foreign language enjoyment and engagement. Frontiers in Psychology,
12. https://doi.org/10.3389/fpsyg.2021.737613


https://doi.org/10.1016/j.tate.2006.07.011
http://dx.doi.org/10.1016/j.jvb.2020.103459
https://doi.org/10.1016/j.system.2016.02.006
https://doi.org/10.1057/9781137032829_5
https://doi.org/10.1057/9781137000873_13
https://doi.org/10.7748/ns2002.06.16.40.33.c3214
https://doi.org/10.61091/jcmcc118-03
https://doi.org/10.3389/fpsyg.2021.737613

