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Abstract 

Based on the dynamic nature of the Ghanaian society, teacher training has become a major concern for all. 

Successive governments have formulated policies to improve quality education at this level. One of such 

policies is the Education Act of 2008 that made provision for a Diploma in Basic Education (DBE) curriculum 

in the Colleges of Education (CoE). The study aimed to examine how this curriculum was transacted with 

emphasis on methods and approaches adopted by the tutors. So, a descriptive survey design was adopted for 

the study and drawn needed data from the College author principals, tutors, student-teachers and Regional 

Directors of Education by using tools such as questionnaires, and group discussion. The collected data from 

the experts were analyzed by using Mean and SD while data from the student-teachers were presented 

qualitatively. It was found that tutors use a variety of teaching methods to teach the various categories of 

courses viz., Educational and Professional Studies, Core courses and Elective courses.  But a few of such 

teaching methods like Lecture and Brainstorming were inappropriate for teaching courses such as Physical 

Education, ICT and Mathematics. It was also found that teacher trainees were exposed to first-hand teaching 

experience through practice teaching in two phases. Thus on-campus practice teacher and out-campus 

practice teaching.  
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1. Introduction 

Teacher training has a long history in Ghana dating back to the colonial era. It evolved 

gradually from the European Mission Training College where Catechists were trained for 

evangelism (Graham, 1971). The expansion of teacher education continued extensively 

after independence in 1957 due to new educational policies and various committees. In 

2002, Anamuah-Mensah committee advocated for an upgrade of Teacher Training 

Colleges to diploma-awarding institutions to train basic school teachers as per the socio-

economic needs of the Ghanaian people (Adentwi & Baafi-Frimpong, 2010). This 

Committee’s report led to the formulation of Education Act 2008 (Act 778) which 

introduced Diploma in Basic Education (DBE) at the Colleges of Education (CoE) 

affiliated with the Institute of Education, the University of Cape Coast (UCC).  The main 

objective of the DBE curriculum is to prepare generalist teachers in content knowledge 

and skills to teach all the basic school subjects (Adentwi & Baafi-Frimpong, 2010). For 

this reason, the prospective teachers are required to demonstrate appropriate 

pedagogical strategies in making optimum progress in teaching and learning. However, 

many studies have argued that the basic school teachers are incompetent as most of them 

cannot apply appropriate teaching methods in the classroom to achieve instructional 

objectives (Akyeampong, 2017; Mirici, 2015; Ngman-Wara, 2015, Kuyini & Abosi, 2011). 

The question that arises here is that what is the appropriateness of the methods and 

approaches for transacting the DBE curriculum? To find answers to this question, it is 

essential to analyse the methods and approaches for transacting this curriculum in the 

CoE. Perhaps appropriate suggestions could be sought to improve the curriculum 

transaction.  

1.1 Mode of transacting DBE curriculum 

      The mode of transacting the DBE curriculum takes the in-in-out approach. This 

means teacher trainees spend first two years in their various colleges studying pure 

academic courses including on-campus teaching practice (second year) and in the third 

year, they embark on out-programme teaching practice in schools (Adentwi & Baafi-

Frimpong, 2010). The DBE courses are in three categories viz, Education and 

Professional Studies, Core, and Elective courses. To transact these courses, instructional 

strategies are critical for creating a conducive environment (Hopkins et al, 2000). 

However, a study conducted by (Patti, 2013) in the United States of America revealed 

that a few teachers adopt a variety of teaching methods in creating democratic 

classrooms for effective teaching and learning. In Ghana, a study reveals that the 

methods of initial teacher preparation program are not balanced as practicality is not 

given equal weightage. This suggests that appropriate teaching methods are not used in 

teaching the DBE courses. Huedenu and Adibi Maria-Goretti, (2015) found that lecture, 

discussion, question and answer methods are mostly used by teachers for teaching Art 
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related courses. Also, Butcher (1970) and Kiweewa et al (2018) revealed that regular 

workshops, projects, and performances are crucial for teaching Guidance and Counseling 

and Music and Dance in foreign countries. Therefore, it is essential to find out the 

appropriate teaching methods that can be used to achieve instructional objectives in the 

three categories of courses taught in the CoE in Ghana.  

    Focusing on the core courses, UNICEF (2017) opines that school teachers in Ghana 

need excessive pedagogical training, particularly in the core subjects to align with the 

changing needs of the basic school students. Some studies conducted in foreign countries 

revealed that most of the tutors at the teacher training colleges adopt lecture method in 

teaching Science and Mathematics (Enu et al, 2015; Akarawang et al, 2015; Mungure, 

2017). It was further reported that many basic school teachers failed to demonstrate 

pedagogical skills to contextualize scientific process to the students (Ngman-Wara, 2015). 

However, no study was found in Ghana about teaching methods used for teaching the 

core courses. Therefore, in this study, the appropriateness of the teaching methods that 

are most frequently used for teaching the core courses are also investigated.  

     According to Abudu and Donkor (2014), most of the tutors and teacher trainees are 

not committed to taking part in the supervision of on-campus teaching practice. Also, 

Mohamed, et al (2015) opined that the cooperate schools, where out-programme teaching 

practice is taking place, require that qualified mentors to guide student-teachers to be 

effective. This suggests that the mentors are having mentorship lapses that must be 

relooked. Based on this, a question that baffles the minds of the researchers is how 

practice teaching is being organized in the various colleges in Ghana to produce 

competent prospective teachers? To find answers to this question, it is essential to 

conduct this study.  

1.2 Research questions 

Based on the review of related literature presented above, the following questions have 

emerged;  

i. How appropriate are the methods and approaches for preparing student-teachers? 

ii. What are challenges militating against the implementation of the DBE 

curriculum? 

iii. What are the appropriate strategies for preparing effective prospective teacher? 

1.3 Objectives of the study  

The study was conducted as per the following objectives; 

i. To study the methods and approaches used by tutors at the CoE for transacting 

the DBE curriculum. 

ii. To suggest appropriate strategies for preparing prospective teachers 
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2. Method 

To achieve the objectives of the present study, the descriptive survey method was used. It 

was useful to gather data from the appropriate population for generalization. The 

population of the study consists of all the 43 CoE affiliated with the Institute of 

Education, the University of Cape Coast, Ghana. 

2.1 Data needed for the study 

About objective-1, i.e., to study the methods and approaches used by tutors at the CoE, 

data needed were about judgments of the experts (Regional Directors of Education, and 

CoE principals, tutors) and final year teacher trainees. It is because they are the people 

directly involved in curriculum transacting. About objective-2, i.e., to suggest appropriate 

strategies for preparing prospective teachers, data needed are group discussions about 

the methods and approaches used by the tutors of CoE in teaching. The researcher felt 

that student-teachers would be able to reveal the problems as they directly feel the 

resultant effects. Include in these subsections the information essential to comprehend 

and replicate the study. Insufficient detail leaves the reader with questions; too much 

detail burdens the reader with irrelevant information. Consider using appendices and/or 

a supplemental website for more detailed information. 

2.2 Sample and sampling procedure  

There are ten regions in Ghana and to select a sample that represents the whole of 

Ghana, cluster random sampling was used to select one college from each region. In each 

of the selected regions, the Regional Director of Education (a total of 10) was selected 

while the college principals (a total of 10) was selected in every selected CoE by using a 

purposive sampling technique. This is because they are involved in the framing of the 

curriculum and would be in the best position to provide the needed data. Also, the same 

procedure was adopted in the selection of Head of Department (120) who are tutors from 

each college. To select final year student-teachers for group discussion, the ten regions 

were further clustered into four zones viz., Northern, Western, Eastern and Central. In 

each of the zones, a quota sampling technique was used to select 40 student-teachers 

(total 160) for group discussion. Therefore, the total number of participants were 200 

(160+120+10+10). The details of the sample are presented in table 1 below. 

 

 

 

 

 

 



1010 Mpuangnan, Amegbanu& Padhan/ International Journal of Curriculum and Instruction 13(2) (2021) 1006-1023 

Table 1: Sample selected for the study 

S/N 
Cluster as in 

Regions 

Number 

of 

 CoE 

Selected 

 CoE 

Regional 

Director of 

Education 

CoE 

Principal 

Head of 

Department 

1 Upper West 2 1 1 1 12 

2 Upper East 2 1 1 1 12 

3 Northern  4 1 1 1 12 

4 Brong Ahafo 5 1 1 1 12 

5 Ashanti 7 1 1 1 12 

6 Eastern 6 1 1 1 12 

7 Western 4 1 1 1 12 

8 Central 4 1 1 1 12 

9 Volta 7 1 1 1 12 

10 Greater Accra 2 1 1 1 12 

Total 43 10 10 10 120 

Number of CoE are public colleges that operated up to 2017 

 

2.3 Tools for data collection 

Questionnaires consisting of open-ended and close-ended questions were prepared by the 

researcher to collect data from Regional Directors of Education, principals of the selected 

colleges and the Head of Department about pedagogical practices in terms of methods 

and approaches used by tutors for teaching the courses. The questionnaires for the CoE 

principals and the Regional Directors of Education were the same while the 

questionnaires for the Head of Directors were in subject-wise. Also, four sessions of group 

discussion were conducted for final year student-teachers on out-program. Here, the 

researcher collected data about tutors’ knowledge and pedagogy, problems affecting 

transaction in CoE and suggestions for modification. The discussions were tape-recorded 

and transcribed. 

2.4 Data collection procedure and analysis 

The researcher sought permission from the principals of the CoE to administer the 

instruments. The researcher met the principals in their offices during their free time for 

permission to meet the tutors and the student-teachers. So, they were all met in their 

free time during data collection. All the respondents were assured of their confidentiality 

as the researcher promised to use the data for research purposes only. About data 

analysis, the data collected through the closed-ended questionnaires were subject to 

descriptive statistical analysis by using mean and standard deviation while collecting 

data from the group discussions were qualitatively presented. 
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3. Results 

   The findings of the present study are presented in four sections. Section-A is about the 

Methods of Teaching Educational and Professional Studies Courses, Section-B is about 

the Methods of Teaching Core Courses, section-C is about the Methods of Teaching 

Elective Courses, and section-D is Approaches to Practice Teaching.     

Section-A 

3.1 Methods of teaching educational and professional studies courses 

   The Educational and Professional Studies Courses are designed to cater for the 

students’ professional needs. Therefore, this section presents the methods and 

approaches that tutors adopt for teaching each of these courses in CoE. The 

teaching methods were judged by the curriculum experts (N=30) and the details 

of the findings are presented in table 2. 

Table 2: Mean & Standard Deviation of teaching methods used for teaching education 

 and professional studies courses 

 

Teaching 

Methods 

Foundation Courses (n=30) 

Research 

Methods 

in 

Education 

Introducti

on to 

Guidance 

and 

Counsellin

g 

Assessmen

t in Basic 

Schools 

 

Education 

and School 

Manageme

nt in 

Ghana 

Principles 

and 

Method of 

Teaching in 

Basic 

School 

Educating 

Individual 

with 

Special 

Needs 

Principles 

and 

Practice of 

Education 

M SD M SD M SD M SD M SD M SD M SD 

Brainstor

ming 

1.7

67 

2.06

26 

1.00

0 

1.01

8 

.86

67 

.345

75 

.76

67 

.430

18 

.833

3 

.379

05 

.933

3 

1.01

483 

.700

0 

.466

09 

Discussio

n 

.46

67 

.860

4 

.966

7 

.182

6 

.76

67 

.430

18 

.86

67 

.345

75 

4.00

00 

.000

00 

1.40

00 

.932

18 

1.00

00 

1.01

710 

Demonstr

ation 

.53

33 

1.38

3 

.900

0 

.305

13 

.60

00 

1.22

051 

2.5

00 

2.54

274 

4.00

00 

.000

00 

.933

3 

1.01

483 

1.50

00 

2.33

046 

Debate 
3.5

00 

2.33

05 

1.83

33 

2.45

07 

3.1

67 

2.45

066 

1.6

67 

2.39

732 

.666

7 

1.72

873 

2.33

33 

2.53

708 

.666

7 

1.72

873 

Collabora

tion 

.26

67 

1.01

483 

.933

3 

1.72

08 

2.3

33 

2.53

708 

1.3

33 

1.91

785 

2.25

00 

1.38

873 

.800

0 

1.34

933 

1.80

00 

.184

04 

Lecture 
.86

67 

.345

8 

.900

0 

.305

13 

.80

00 

.406

84 

.90

00 

.305

13 

.833

3 

.379

05 

.800

0 

.406

84 

.800

0 

1.00

801 

Monitori

ng 

.83

33 

.379

05 

.666

7 

1.51

62 

1.3

33 

1.91

785 

1.5

00 

2.33

046 

2.16

67 

2.52

003 

1.83

33 

2.45

066 

1.46

67 

1.96

053 

Project 
1.0

00 

.000

00 

.800

0 

1.62

74 

1.3

33 

1.91

785 

1.5

00 

2.33

046 

1.16

67 

2.15

092 

.533

3 

1.38

298 

1.16

67 

1.01

483 

Role play 
2.1

67 

2.52

003 

.933

3 

1.72

07 

1.1

67 

2.15

092 

1.0

00 

2.03

419 

1.33

33 

2.24

888 

1.66

67 

2.39

732 

3.00

00 

2.49

136 
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   The Standard Deviation (SD) of teaching methods used for teaching Foundation 

Courses given in table 2 is low indicating that Project, Discussion, and Demonstration 

teaching methods were most frequently used for teaching Research Methods in 

Education. Other teaching methods such as Lecture, Collaboration and Monitoring were 

used with low SD. This suggests that the variety of teaching methods are used to equip 

prospective teachers with knowledge and skills of Research Methods in Education.  

Regarding Introduction to Guidance and Counselling, it can be seen from table 2 that 

Discussion, Demonstration, and Lecture teaching methods are most frequently used. As 

Collaboration and Role Play are also frequently adopted by tutors for teaching this 

course, it can be said that Introduction to Guidance and Counselling is taught by using 

appropriate teaching methods in the colleges. It can also be noted that the Assessment in 

Basic Schools is most frequently taught by using Lecture, Brainstorming, and Discussion. 

As Project, Collaboration, and Role Play were rarely used, it can be said that practicality 

is not being encouraged. Therefore, prospective teachers require appropriate teaching 

methods to be practically involved in the assessment of school children in the classroom. 

For teaching Education and School Management in Ghana, it can be seen from table 2 

that tutors most frequently used Lecture, Discussion and Brainstorm teaching methods. 

Since Collaboration, Monitoring, and Role Play were rarely used, it can be deduced that 

the prospective teachers might be lacking skills to undertake management tasks and 

leadership functions in schools. This must be relooked if effective teachers are to be 

produced. In the case of Principles and Method of Teaching in Basic School, it can be seen 

from table 2 that teaching methods such as Discussion, Demonstration, lecture, and 

Brainstorming were most frequently used with low SD. By these varieties of teaching 

methods, it can be said that prospective teachers would be engaged in an active learning 

process to develop their confidence, knowledge and pedagogy to be effective.  For 

Educating Individual with Special Needs, it can be noted that Lecture and Discussion 

method were most frequently used for teaching prospective teachers. It can also be noted 

that methods such as Brainstorming, Collaboration, Project and Demonstration were 

sometimes used but as Role Play, and Monitoring were rarely used, it can be said that 

teacher trainees would find it difficult to develop their thinking, problem-solving and 

creative skills. These skills are critical for teaching in an inclusive classroom and must be 

considered. In case of Principles and Practice of Education, it can be learnt from the table 

2 that the most frequently used teaching methods include Collaboration, and 

Brainstorming while the frequently used teaching methods include Discussion, Lecture, 

Monitoring, and Project. Therefore, it can be said that this course was taught by using 

appropriate teaching methods for developing teaching potentials of prospective teachers. 

Although the teaching methods used for teaching some of the Educational and 

Professional Studies courses like Assessment in Basic Schools and Educating Individual 

with Special Needs require modifications, it can be said here that the SD of almost all the 

courses is low. This suggests that the values were close to the Mean given an implication 
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that the teaching methods were appropriate for preparing teachers with professional 

astute.  

Section-B 

3.2 Methods of teaching core courses 

   Noting that the core courses are being taught at the basic schools, it is expected that 

student-teachers who are studying this curriculum would be equipped with content 

knowledge to teach. Therefore, this section presents the methods and approaches for 

teaching the core courses. The judgments of the experts (N=30) about the teaching 

methods used for teaching these courses are presented in table 3.  

Table 3: Mean & Standard Deviation of teaching methods used for teaching core courses 

 

Teaching 

Methods 

 Core Courses (n=30) 

English 

language 
Mathematics 

Integrated 

Science 

Environment

al & 

Social 

Studies 

ICT 
HIV/AIDS 

Education 

M SD M SD M SD M SD M SD M SD 

Brainstorm

ing 

1.90

00 

1.061

88 

3.23

33 

1.356

55 

2.80

00 

1.648

41 

1.13

33 

.3457

5 

3.03

33 

1.449

93 

1.13

33 

.3457

5 

Discussion 1.93

33 

1.201

53 

3.13

33 

1.547

71 

1.63

33 

1.033

35 

1.16

67 

.3790

5 

2.93

33 

1.436

79 

1.20

00 

.4068

4 

Demonstra

tion 

1.16

67 

.4611

3 

1.16

67 

.3790

5 

1.66

67 

1.212

96 

1.93

33 

1.048

26 

1.33

33 

.9589

3 

3.20

00 

1.270

35 

Debate 1.43

33 

.8976

3 

1.23

33 

.5040

1 

2.36

67 

1.351

46 

1.93

33 

1.229

90 

2.20

00 

1.399

51 

2.60

00 

1.428

77 

Collaborati

on 

2.13

33 

1.407

70 

1.93

33 

1.412

59 

2.43

33 

1.612

10 

1.33

33 

.7111

6 

1.76

7 

2.062

6 

1.73

33 

.7849

2 

Lecture 1.83

33 

1.261

73 

1.73

33 

1.337

35 

1.66

67 

.9222

7 

1.06

67 

.2537

1 

1.93

33 

1.201

53 

1.26

67 

.5832

9 

Monitoring 2.30

00 

1.489

04 

2.10

00 

1.493

66 

2.00

00 

1.364

58 

2.43

33 

1.304

72 

1.76

67 

1.104

33 

1.63

33 

.9994

3 

Project 2.63

33 

1.542

13 

2.66

67 

1.470

01 

1.80

00 

1.186

13 

2.30

00 

1.342

93 

2.30

00 

1.489

04 

2.23

33 

1.250

75 

Role play 2.90

00 

1.398

27 

3.40

00 

1.328

73 

2.10

00 

1.322

22 

1.30

00 

.7022

1 

3.30

00 

1.317

00 

2.33

33 

1.347

62 

Grammar 

translation 

1.20

00 

.4068

4 

N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A 

Games 1.20

00 

.4068

4 

2.46

67 

1.591

64 

N/A N/A N/A N/A N/A N/A N/A N/A 

Story-

telling 

1.10

00 

.3051

3 

N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A 

N/A=Not Applicable  

    For the teaching of the English Language, it can be seen from table 3 that teaching 

methods such as Story-telling, Games, Grammar translation, and Debate were most 

frequently used with low SD. While other teaching methods like Brainstorming, 
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Discussion, Lecture, and Roleplay were also frequently used, it can be said that tutors 

have adopted appropriate teaching methods which are in the purview of the teacher 

trainees for developing their inquiry and critical thinking skills. Also, it can be seen that 

Mathematics was most frequently taught by using demonstration and debate. As 

Brainstorming, Discussion, Collaboration, Monitoring, Role Play and Project were also 

frequently used, it suggests that appropriate teaching methods were adopted to equip 

teacher trainees with knowledge and pedagogy to be effective in the Mathematics 

classroom. In case of Integrated Science, it can be seen from table 3 that Lecture method 

(SD=.92227) was most frequently used while other teaching methods viz., Brainstorming, 

Discussion, Demonstration, Debate, Collaboration, Monitoring, Project and Roleplay were 

frequently used. As the SD of each of these teaching methods is low and being close to the 

mean, it suggests that it is appropriate for preparing prospective competent teachers. It 

can further be noted that teaching methods that were most frequently used for teaching 

Environmental & Social Studies include Lecture, Brainstorming, Discussion and 

Collaboration with low SD. Also, other teaching methods that were frequently used 

include demonstration, Project and Role Play. Therefore, it can be said that these 

teaching methods are appropriate for promoting team-work, developing critical and 

analytical skills and positive attitudes amongst student-teachers to be competent. For 

the teaching of ICT, it can be seen from table 3 that the Demonstration method was used 

with low SD. As Lecture, Discussion and Brainstorming were frequently used while 

Project and Collaboration were rarely used by the tutors, it can be said that these 

teaching methods do not encourage the use of ICT tools like projectors, internet, 

computers, to promote teaching and learning. This must be relooked to produce 

competent teachers. It can also be seen from table 3 that HIV/AIDS Education was most 

frequently taught by using Brainstorming, Discussion, Collaboration, Lecture, and 

Monitoring with low SD. As Project and Roleplay were sometimes used while Grammar 

translation, Games and Story-telling were not applicable, it can be said that these 

teaching methods are appropriate for exposing student-teachers to life skills education 

whereby they would be able to apply skills and knowledge to educate people and show 

compassion to them in promoting harmonious and peaceful co-existence with people 

living with HIV/AIDS. Therefore, it can be concluded that most of the core courses are 

taught by using appropriate teaching methods which have low SD which and close to the 

Mean value of each of these courses.   

Section-C 

3.3 Methods of teaching elective courses 

    The elective courses are designed to prepare student-teachers in specific subject areas 

to be effective at the basic schools. Therefore, after completing the first year of the study, 

student-teachers are made to select one of the elective courses (see table 4) to study in 
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their subsequent years (second and third). Here, the methods adopted by tutors in 

teaching are presented in table 4.  

 

Table 4: Mean & Standard Deviation of teaching methods used for teaching  elective 

 courses 

 

Teaching 

Methods 

Elective Courses (n=30) 

Religious & 

Moral 

Education 

Physical 

Education 

Ghanaian 

Language & 

Culture 

Music & 

Dance 

Pre-

Vocational 

Skills 

Agriculture 

Science 

M SD M SD M SD M SD M SD M SD 

Brainstorm

ing 

1.40

00 

.9321

8 

1.66

67 

2.397

32 

2.73

33 

1.142

69 

1.56

67 

.8583

6 

1.83

33 

1.147

21 

2.20

00 

1.186

13 

Discussion .733

3 

.4497

8 

2.30

00 

1.290

55 

2.36

67 

.9643

1 

1.53

33 

.6288

1 

1.80

00 

.8866

8 

2.03

33 

1.159

17 

Demonstra

tion 

2.13

33 

2.487

67 

.966

7 

.1825

7 

1.50

00 

.6822

9 

1.26

67 

.4497

8 

1.36

67 

.6686

8 

1.83

33 

1.261

73 

Debate 1.33

33 

1.917

85 

.666

7 

1.728

73 

1.86

67 

1.136

64 

2.50

00 

1.074

79 

1.66

67 

2.397

32 

3.46

67 

1.041

66 

Collaborati

on 

2.13

33 

2.029

67 

1.80

00 

.6102

6 

1.56

67 

.5040

1 

1.83

33 

1.147

21 

1.70

00 

1.118

80 

2.10

00 

1.295

88 

Lecture .766

7 

.4301

8 

.400

0 

1.037

24 

1.36

67 

.5560

5 

1.56

67 

1.006

30 

1.86

67 

1.306

04 

2.10

00 

1.373

39 

Monitoring 2.16

67 

2.520

03 

1.20

00 

1.864

37 

2.20

00 

1.270

35 

1.63

33 

1.098

07 

1.93

33 

1.229

90 

2.53

33 

1.455

86 

Project 1.16

67 

2.150

92 

1.33

33 

1.864

37 

2.36

67 

.9643

1 

1.40

00 

.6746

6 

1.60

00 

1.069

97 

2.46

67 

1.479

36 

Role play 1.46

67 

1.960

53 

.800

0 

2.248

88 

2.96

67 

1.217

21 

1.40

00 

.6746

6 

2.70

00 

1.465

70 

3.50

00 

1.167

08 

Grammar 

translation 
N/A N/A N/A N/A 

1.26

67 

.4497

8 
N/A N/A N/A N/A N/A N/A 

Games  
N/A N/A 

.966

7 

.1825

7 

2.10

00 

1.184

67 
N/A N/A N/A N/A N/A N/A 

Story-

telling 
N/A N/A N/A N/A 

1.36

67 

.4901

3 
N/A N/A N/A N/A N/A N/A 

 

    It can be seen from table 4 that Religious and Moral Education was most frequently 

taught by using teaching methods such as Discussion, Lecture, and Brainstorming. These 

teaching methods have low SD indicating closeness to the Mean value of each method. As 

other teaching methods like Debate and Roleplay were frequently used while 

Demonstration and collaboration were used sometimes, it can be said that these teaching 

methods are appropriate in terms of developing analytical thinking skills and mastery of 

Mystagogical Pedagogy to be effective. Also, the most frequently used teaching methods 

for teaching Physical Education include Demonstration, Collaboration, and Games. Since 

Discussion, Debate, Monitoring, and Project were sometimes used and Grammar 

translation and Story-telling are not applicable, it can be said that these teaching 
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methods are appropriate, interactive in nature, and critical for involving student-

teachers directly and indirectly in the teaching and learning process to be effective. In 

the case of teaching Ghanaian Language and Culture, Grammar translation, Story-

telling, Demonstration, Discussion, and Lecture teaching methods were most frequently 

used with low SD. As other teaching methods like Brainstorming, Debate, and Roleplay 

were frequently used, it can be said that this course was taught by using a combination of 

classical, discovery and audio-lingual approach which is crucial for producing competent 

native language teachers. To teach Music and Dance, most frequently used methods are 

Demonstration, Discussion, Brainstorming, Project, and Roleplay. As the SD of these 

teaching methods are low and Lecture was sometimes used, it can be said that these 

methods are appropriate for preparing teacher trainees to imitate, explore, improvise, 

and compose music and dance thereby developing their musical literacy. For teaching 

Pre-Vocational Skills, teaching methods such as Demonstration, Discussion were most 

frequently used while some of the methods like Brainstorming, Collaboration, Lecture, 

Monitoring, Project and Roleplay were sometimes used. Since the SD of most of the 

teaching is low and close to the Mean, it indicates that the teaching methods were 

appropriate for promoting hand-on-learning which is crucial for developing skills and 

confidence of the prospective teachers. It can also be seen from table 4 that Agriculture 

Science was frequently taught by using Brainstorming, Discussion, Demonstration, 

Debate, Collaboration, and Lecture, Monitoring, Project and Roleplay. The SD of these 

teaching methods is not widely dispersed from its given Mean value. This indicates that 

most of the teaching methods are appropriate in terms of developing knowledge and 

manipulating skills of the prospective teachers though Lecture, and Debate are not 

suitable for teaching a practical course like Agriculture Science because of promoting rote 

memorization.  

 

Section-D 

3.4 Approaches to practice teaching  

   To study about how the practice teaching is carried out in the CoE, group discussion 

was organized for final year teacher trainees in four groups as per the four geographical 

locations of CoE (northern, eastern, western & central). During the discussion, the 

researcher was not having a checklist but the discussion was focused on the following 

themes.  

i. Mode of transacting on-campus teaching practice 

ii. Mode of transacting out-programme teaching practice  

iii. Strategies to improve practice teaching  

3.5 On-Campus teaching practice 

   Under this theme, the collected data from the group discussion are presented in the 

qualitative form as follows.  
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i. Teacher trainees first observe teaching methodologies used by school teachers in 

school for achieving their specific objectives in the first year. 

ii. The on-campus teaching practice is allotted three credit hours. It was found that 

these credits are appropriate for the course. 

iii. As per the methodology of the on-campus teaching practice, the second-year 

teacher trainees are made to prepare at least two lessons (45 minutes each) of any 

subject of choice to teach their colleagues in the CoE under the supervision of 

their tutors. 

iv. The roles of the tutors are to check the lesson plan before the lesson, observe the 

presentation, and provide feedback at the end of the lesson.  

v. One tutor was made to supervise each teacher trainee. However, it can be said 

that one observation is not appropriate for deciding on teacher trainees’ teaching 

competencies.  

vi. Most of the teacher trainees are not enthused to participate in the on-campus 

teaching practice as it is not properly planned by the many institutions and must 

be relooked. 

 Here, it can be concluded that on-campus teaching practice is the initial teacher training 

process that provides an opportunity for teacher trainees to learn the art of teaching 

under controlled condition before real field experience. As the supervisors and the peers 

(student-teachers) would give feedback, reinforce the effective use of methods and draws 

attention to weak points for improvement, it means the teacher trainees have the 

opportunity to develop their skills regarding teaching methodology, class control,  lesson 

presentation and classroom management to be effective.  

3.6 Out-program teaching practice 

The points that emerged from here are presented in the qualitative form as follows. 

i. The out-programme teaching practice is assigned three credit hours which are 

found as appropriate for training teacher trainees.  

ii. Teacher trainees in their final year are sent to cooperate schools to teach under 

mentors for sixteen weeks. The duration was found as inadequate due to other 

activities like the writing of project work and preparation for the final year 

examination.  

iii. The mentors’ roles include helping trainees to plan lessons, coaching them in 

choosing appropriate teaching methods and class management techniques.  

iv. The trainees are obliged to teach a minimum of five lessons for rigorous 

supervision by external supervisors from the CoE. 

v. The external supervisors are to check lesson-plan written by trainees before the 

commencement of the lesson, observe the presentation, and provide feedback at 
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the end of the lesson. The supervisors visit teacher trainees twice monthly to 

supervise their work. 

vi. In every supervision, each teacher trainee is supervised by one supervisor. And by 

the end of the programme, a minimum of five supervisors might have supervised 

each teacher trainee which would be appropriate for decision making. 

vii. Within this period, each trainee might have swapped classrooms to plan and teach 

lessons and gained experience in all the basic school subjects.  

Based on the above points it can be concluded that out-program teaching practice is 

appropriate for providing first-hand teaching experience for teacher trainees in schools. 

They undertake professional training involving practical teaching, exposure to other 

school responsibilities to be competent teachers.  

4. Discussion 

    Based on the finding of the present study, it can be said that the teaching methods 

used for teaching most of the Education and Professional Studies Courses (except 

Assessment in Basic Schools and Educating Individual with Special) are appropriate. The 

teaching methods viz, Brainstorming, Discussion, Demonstration, Debate, Collaboration, 

Lecture, Monitoring, Project and Roleplay are a blend of teacher-centred and learner-

centred. The SD of almost all the teaching methods used in the various courses is low 

suggesting that the values are close to the Mean. As these courses are designed for 

developing student-teachers’ professional needs, a variety of teaching methods are 

critical. Although the lecture method does not encourage participatory learning, it is 

essential for teaching matured learners together with other teaching methods such as 

demonstration, collaboration, discussion and project in achieving instructional objectives. 

This finding is supported by (Huedenu and Adibi Maria-Goretti, 2015) but contradicts the 

finding of (Patti, 2013). 

   Most of the teaching methods used for teaching the core courses were appropriate. This 

is because Mathematics, Integrated Science, Environmental and Social Studies, ICT and 

HIV/AIDS Education were mostly taught by using demonstration, debate, 

Brainstorming, Discussion, Role Play and Project with low SD while Grammar 

translation, Games, and Story-telling were mostly used for teaching the English 

language. These methods serve as an audio-lingual and simulation approach for 

enriching the language and vocabulary skills of the teacher trainees. Such findings were 

also found by Enu et al, (2015), and Mungure, (2017). However, the findings here 

contradict the finding of Patti, (2013) who states that teacher trainees lacked access to a 

variety of methods and pedagogy to create democratic classrooms for effective teaching 

and learning. Since Patti conducted the study in a foreign country, the finding cannot be 
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generalized. Therefore, it can be said that teacher trainees in Ghana are exposed to a 

variety of teaching methods that are appropriate for achieving instructional objectives.    

    To teach the elective courses, it was found that many teaching methods were used. For 

instance, Brainstorming, Discussion, Demonstration, Collaboration, Lecture, Monitoring, 

Project, Roleplay were most frequently used for teaching Religious & Moral Education, 

Physical Education, Music & Dance, Pre-Vocational Skills and Agriculture Science while 

Grammar translation, Games, and Story-telling were prominent for teaching Ghanaian 

Language & Culture. As SD of most of the teaching methods was low, it can be said that 

they are appropriate for training prospective teachers. This is supported by (Huedenu 

and Adibi Maria-Goretti, 2015) and (Butcher, 1970). However, a study conducted in 

Ghana found that the teaching of some elective courses particularly Physical Education, 

Music & Dance, Pre-Vocational Skills is constrained by inadequate facilities (Sofo and 

Asola, 2016). The teaching of Physical Education, in particular, facilities are required to 

enhance frequent use of games and drill methods in the CoE. This will help students to 

attain excellence in learning new skills by participating in vigorous activities to be 

effective in schools (Srivastava, 2010).   

    It was further found that practice teaching in the CoE is in two phases. The first phase 

is on-campus teaching practice having three appropriate credit hours which allows 

teacher trainees to demonstrate model lessons under supervisors in gaining first-hand 

teaching experience. However, it was found that most of the CoE was not having 

adequate tutors while many others were not enthused to partake in this activity. So, one 

tutor was made to supervise one lesson at a time which was not appropriate for making a 

decision.  This finding is supported by Abudu and Donkor (2014). The second phase is the 

out-campus teaching practice with three appropriate credit hours conducted in schools to 

expose teacher trainees to the entirety of the teaching fraternity for improvement of their 

teaching and management skills. It was found that tutors from the colleges visit twice for 

supervision and assessment of students’ lessons and progress of work. Although most of 

the tutors are qualified supervisors, most of the school teachers were not committed 

mentors. Such finding was reported by Mohamed, et al (2015) and must be relooked to 

produce effective teachers.  

4.1 Suggested strategies to improve practice teaching 

    During the interaction with the tutors and group discussion with the final year teacher 

trainees, certain strategies emerged for improvement of practice teaching. Such 

strategies are presented as follows.  

 Mentors should be made to undertake in-service training on mentorship to 

prepare them adequately to be effective. 
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 In every two weeks, each of the teacher trainee on out-programme teaching 

practice should submit a progress report to the college containing daily activities 

particularly the number of lessons taught. This will help the management of the 

various colleges to know how their students are progressing under mentors in 

schools. 

 The on-campus teaching practice should be given ample time (two semesters) for 

second-year teacher trainees to be able to prepare lessons on all the school 

subjects and teach their peers to gain confidence and experience before going to 

the field.  

 Head of schools should expose teacher trainees on out-programme teaching 

practice to management tasks of a school head. This is critical for preparing them 

to accept responsibilities in schools where there are no qualified head-teachers. 

 Head of schools must appraise the mentors regularly on their roles and 

responsibilities.  

 For inadequate musical instruments and vocational facilities in colleges, tutors of 

Music and Dance and Vocational Skills courses may also arrange for practical 

lessons in nearby cultural troop/band and vocational institutions. This can be 

made possible through collaboration and team teaching methods.  

 For final year teacher trainees to actively participate in co-curricular activities 

and extra-curricular activities in schools, it is essential that their involvement in 

such activities should be supervised and recorded as part of their assessment 

process. 

 The final year teacher trainees on out-programme teaching practice should be 

assigned to one permanent mentor throughout the period (sixteen weeks). Since 

they swap classrooms after every two weeks, there will be a break in a bond 

established between a mentor and a teacher trainee making it difficult to adjust 

with the subsequent mentors within a short time frame. 

 The principals of each of the CoE should arrange for permanent schools with 

qualified mentors to enhance out-programme teaching practice. 

5. Conclusions 

    Based on the analysis and interpretation of the collected data of the present study, it 

can be concluded that a variety of teaching methods are employed by tutors in CoE for 

teaching the various categories of courses viz., Educational and Professional Studies, 

Core courses and Elective courses. But a few of such teaching methods like Lecture and 

Brainstorming were not appropriate for teaching courses such as Physical Education, 

ICT and Mathematics. This must be relooked to produce effective teachers. It was also 

found that teacher trainees have an opportunity to gain first-hand teaching experience 
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through practice teaching in two phases. Thus on-campus practice teacher and out-

campus practice teaching.  However, most of the colleges are not having proper 

collaboration with permanent schools with qualified mentors to work diligently with the 

teacher trainees on out-programme teaching practice. Therefore, it is recommended that 

management of the various CoE should liaise with schools, organizations and resource 

persons in the communities to cooperate with them in ensuring effective curriculum 

transaction in CoE. 
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