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Abstract

The purpose of this meta-analysis study is to determine the overall effect size of the traditional methods on
academic achievement in the experimental studies on teaching English. For this purpose, the data were
collected from the master's and doctoral thesis carried out in Turkey. The aim of meta-analysis is to compare
and combine the results of studies on a subject. 10 doctoral and 40 master’s theses between the years 2005-
2018, meeting the inclusion criteria, were included in the study. Results show that traditional methods have
large effect d=0,98 [0,83; 1,12] on English academic success. This result means traditional methods increases
academic success in teaching English. But this result doesn’t mean that traditional method is more
successful than modern approaches.
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1. Introduction
1.1. Introduce the problem

Language is the most important tool that allows individuals to interact in society.
Today, one of the most widely used languages in the globalized world is English. Various
new methods are being tried to teach English in Turkey, and effectiveness and efficiency
levels are being investigated through various academic researches. (Barut, 2006). In
some of these methods students are more active. Countries are striving to bring
individuals in education to a more involved position within the system. Studies including
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experimental and control groups are carried out while investigating these methods. In
the experimental group, the new method is investigated and in the control group
traditional methods are applied.

In the studies, teaching in the control group is carried out by following the course book
under the name of traditional method or without describing exactly what it is. On the
other hand, new approaches, such as constructivism and multiple intelligence, are
labelled as contemporary methods. This design sometimes causes a paradox that the
applications in the textbook, which constitutes the basis of the new curriculum, that is
constructivist theory, are considered as traditional and at the same time this design
considers textbooks prepared with constructivist theory as traditional. On the other
hand, constructivist theory is tested as an innovation in the studies. This is a paradox.
However, since 2005, a teaching program that adopts contemporary approaches has been
implemented in foreign language teaching.

The studies emphasize the inadequacy of any educational practice described as
“traditional” (Kasarci, 2013, Demiray 2013, Demir 2013). Indirectly, it gives the message
that the word "tradition" has been negated in a similar way to the western traditions.
This message leads to a tendency to move away from traditional methods. This approach,
which increases the risk of making the mistake of equating the established traditions of
Turkish culture with the maturing traditions of western culture, can be considered as an
unproductive imitation in the scientific sense. However, scientific studies result in
instilling the perception that traditional methods are ineffective and inefficient and the
idea that new methods are more valuable. On the other hand, the proposed practices are
not fully implemented because they are not suitable for stakeholders and cannot be
disseminated throughout the country. As a natural result of this situation, new problems
arise in the realization of innovations while disconnecting from the traditions. This also
makes a planned and continuous training difficult. Continuous and effective
implementation of educational practices will be ensured through a planned activity. (Kog,
2007).

Another issue is the lack of a standard definition and description of the traditional
method. Since there is no standard definition, it is not possible to apply the traditional
method in the studies. Who applies a method without a standard definition, and how?
While scientific studies should contain the evidence proving the claim, when it comes to
traditional teaching, it does not go beyond saying that the course has been taught by
traditional method”.

As a result, there are two possible ways in which studies compare traditional methods
and new methods. Either the pre-application test and post-application test will be
performed and the result will be reported in order to understand the effect level in itself
when applying the experimental study. Or a common definition should be made for
studies comparing traditional methods and meta-analysis studies should be carried out
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in which traditional methods are compiled. Thus, an overall effect size can be used for the
new scientific studies for the control groups where traditional methods are applied.

In this study the following problem and the sub-problems related to this problem are
tried to be handled: What is the overall effect of traditional methods in teaching English
on academic achievement?

1. Is there a significant difference between the effect sizes of general academic
achievement, vocabulary, speech, reading and writing?

1. Is there a significant difference between the effect sizes of the master and doctoral
theses?

2. Method
2.1. Research Model

This research was carried out using meta-analysis method which is one of the
synthesizing methods in the literature, in order to determine the overall effect of
traditional methods on academic achievement in English teaching. A type of literature
search method used to bring together the results of studies conducted in a field is called
meta-analysis (Basol, 2013). This method is based on quantitative data. According to
another definition, meta-analysis is a form of analysis that aims to re-perform the
numerical analysis of statistical data obtained from different or similar studies by
combining the findings of the studies in a balanced and harmonious manner and
transforming these findings into a common unit of measurement (Cohen, 1988). The
common unit of measure in which the findings are transformed is the effect size. In meta-
analysis, the effect size is the basis of the study. At the same time, the effect size is
dependent variable in the position affected by other variables as it is shaped according to
the obtained results.

2.2. Publication Bias

Not being able to reach all studies when investigating the studies to be included in the
meta-analysis, including the studies containing only significant findings, not being able
to include the results of the studies in other languages due to the studies conducted in
only one language and being the studies insufficient in reaching the actual effect size,
deficiencies occur in meta-analysis. And this aspect of meta-analysis is criticized. This
criticism is called publication bias and it is necessary to prove that the biased research
findings are not included in the studies where the meta-analysis is chosen as a method in
order to give a positive result in terms of the application investigated (Borenstein,
Hedges, Higgins & Rothstein, 2009). Although it is not always possible to completely
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eliminate publication bias, it would be appropriate to determine the limitations of the
meta-analysis in terms of scientific ethics.

Graph 1 shows the distribution of the studies added to the meta analysis in the funnel
plot below. When the graph is examined, it is seen that the studies are mostly within the
boundaries of the graph and the number of studies showing asymmetric distribution is
low. In other words, the majority of the studies in the distribution are not concentrated
on one side. The fact that the distribution is largely symmetrical proves that there is no
biased conclusion that traditional education has a positive effect on academic
achievement in English teaching.

Funnel Plot of Standard Error by Std diff in means

0,0
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2,0

5td diffin means

Figure 1. Funnel Graph showing the publication bias of studies included in meta-
analysis

Table 1. Classical fail-safe N analysis

Z- value for observed studies 32,40
p-value 0,00
Alpha 0,05
Z for alpha 1,95
N 78

Number of missing studies that would bring p-value to>alpha 1240
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As a result of Classical fail-safe N analysis given in Table 1, it is understood that 1240
different studies are needed to invalidate the meta-analysis study, indicating that
traditional methods have no or negative effect on academic achievement in teaching
English. (p<0.05).

If 1240 studies were added to the present meta-analysis as a result of the fact that
traditional methods have negative effects on academic achievement, it can be concluded
that traditional methods do not have a positive effect on academic achievement and
therefore it is not suitable for using in courses. The data available from these studies
since 2005 provide enough evidence for the effectiveness of traditional methods.

2.3. Data Collection Procedure

In accordance with the aim of the study, Master and Doctoral Theses carried out in
Turkey were searched and included in the study. The website of the National Thesis
Center of the Higher Education Council was used for screening. The data to be collected
for the research was limited to this database. Choosing the studies within Turkey has
also some benefits in terms of research problem. As the subject matter is traditional
teaching and therefore the traditions of various countries are different, the studies
abroad are far from specific. At the beginning of the study, searches were done from
ULAKBIM National Collective Catalog Service and TO-KAT National Collective Catalog
center via Google Scholar search engine. However, this decision was reached as a result
of both the lack of appropriate studies for the keywords and the need to limit the
research to the studies in the Higher Education Institution.

During the search, it was preferred to search with the words “English”, “traditional”
and “experiment”’. By selecting “English” instead of “English teaching”, “traditional”
instead of “traditional teaching” and “experimental” instead of “experimental studies” it
is aimed to reach as many studies as possible.

As a result of the screening, 171 master's and doctoral theses, which were open to
access and approved, were reached. As a result of the content analysis, 50 studies
containing suitable data were included in the study. And a total of 85 cumulative
statistical data were included in the analysis. The rest of the studies were not included in
the study because they did not contain one or more values such as p value, paired t value,
mean score or standard deviation. At the same time, some studies were excluded from
the study for reasons such as pre-test and post-test comparisons were not performed
properly.

2.4. Inclusion Criteria

The criteria that determine the studies to be used in the research are as follows:
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1. The studies should be conducted between 2005-2018. Modern methods were officially
added to the program in 2005 in teaching English. For this reason, the studies conducted
after 2005 are included.

2. In order to examine the findings, studies with access permission were taken.

3. Studies comparing English teaching with traditional and modern methods were
selected.

4. The research has been compiled from experimental studies. Because qualitative
studies does not meet the criteria.

5. Experimental-control group and pretest-posttest comparative studies were included.

2.4.1. Coding of the Studies

Coding methods are applied to convert the descriptive information obtained from the
studies included in the meta-analysis into statistical findings. These should be general
methods and should be specific enough to demonstrate the uniqueness of research (Sahin,
2005). In order to compare control group findings in experimental studies on traditional
teaching, statistical values such as type of study, sub-topics of interest and pre-test post-
test comparisons were coded.

2.4.2. Meta-analytic Procedure

Today, several analysis programs are used for analysis purposes in meta-analysis
studies. These include MIX, Metawin, Comprehensive Meta Analysis (CMA) and
Revman. In this study, the overall effect size and the individual effect sizes of the studies
included in the meta-analysis were calculated through the CMA Ver.2.0 statistical
analysis program. In this study, random effects method was preferred. And Cohen’s d
score 1s based on the effect size calculation. A value of .05 was used for the significance
level of statistical calculations.

2.4.3. General Data of the Study
Fifty studies were used in accordance with the criteria of the study. There are a total of
1336 people in the control groups of these studies.
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Table 2. Distribution of studies by years

Year of the Study Frequency
2005 1
2007
2008
2009
2010
2011
2012
2013
2014
2015
2016
2017
2018
Total

DN s W W ks N TR g W o

(2]
(=]

When Table 2 is examined, it is seen that the research includes the studies conducted
since 2005. Since then, since the constructivist approach has been included in the
training program, the number of studies comparing the traditional methods with the
modern methods has increased. There is no regular increase in the table, but at least one
study has been conducted on the subject investigated except for 2006.

Table 3. Data on publication type

Publication type Frequency
Master thesis 40
Doctoral thesis 10
Total 50

When Table 3 is analyzed, 40 of the 50 studies included in the analysis are master's
and 10 of them are doctoral theses. These data show that experimental studies related to
teaching English are less studied at the doctoral level on comparing the traditional
methods. However, it is important to note that there are other theses that cannot be
included in the study other than these data.
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Table 4. Data on test-domain

Test-Domain Frequency
General academic success 37
Vocabulary 12
Speaking 11

Reading 8

Writing 10

Total 78

In the study, general academic achievement, vocabulary, speaking and reading are
among the fields included in the analysis. Listening is out of scope due to lack of
frequency to analyze. The field of general academic achievement has been studied 37
times. The least studied area was the reading area with 8 frequencies, and the listening
area was excluded. Because it was not frequent enough.

3. Results
3.1. The Effect of Traditional Methods in Teaching English on Academic Success

In the meta-analysis, the effect size of traditional methods on academic achievement in
English teaching was investigated. The overall effect size of the 50 studies included in
the study was calculated. The studies were analyzed through CMA (Comprehensive Meta
Analysis Ver 2.0) program. However, it is necessary to determine the model type before
determining the effect size. In other words, heterogeneity testing is required before the
results of the studies are combined. Tests were conducted to determine the heterogeneity
of the effect sizes of the studies included in the meta-analysis. The results are shown in
Table 5.

Table 5. Heterogeneity test results for fixed effects model and random effects model

Random effects model n Effect Size Lower Limit Upper Limit Q-Value p Value
Fixed effect 85 0,6371 0.5928 0,6815 771,2056 0,00
Random effect 85 0.9803 0,8349 1,1257

When the table is examined, it is seen that the Q-value is 771.205 and its p-score is
0.00. A p value of 0.00 means that the model does not fit the fixed effects model according
to the significance level of 0.05. Because a p score of less than 0.05 means that there is a
significant difference. The assumption of a homogeneous fixed effects model does not
match this. Therefore, it is concluded that the overall effect size is different. Thus, the
random effects model should be the model of the study. In the analysis of all studies
using random effects model, the overall effect size was found to be 0.9803. This result
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belongs to the effect size class which is greater than 0.80 in Cohen classification. And it
means that there is a high level of impact.

3.2. Findings and Comments on the First Sub-problem of the Research

The sub-problem “Is there a significant difference between the effect sizes of general
academic achievement, vocabulary, speaking, reading and writing?” was examined. And
the results are shown in table 6.

Table 6. Effect size differences by success fields

Random effects model k Effect Size Lower Limit Upper Limit Q-Value p Value
General Academic 37 1,3944 1,1212 1,6675 771,2056 0,00
Success

Vocabulary 12 0.7495 0,4978 1,0011
Speaking 11 0,9687 0,4737 1,4637
Reading 8 0,2243 0,0171 0,4316
Writing 10 1,4244 0,8964 1,9524

Total (Between)* 53,1115 0,00

* How sufficient is the success field variable to explain the total variance

As it can be seen in Table 6, according to the results of the analysis made using random effects model, the
average effect size of the overall academic achievement field is 1.3934; the vocabulary field is 0.7495; the
speaking field was 0.9687; the writing field was found to be 1.4244.The heterogeneity test revealed a significant
difference between the effect sizes obtained from these success areas and showing the effect of traditional
methods on the academic achievement of the English course. (p<0.05). In other words, in the study, the means of
success fields identified in the meta-analysis show different, heterogeneous distribution in determining the effect
of traditional methods on academic achievement in English. According to (Cohen, 1988)’s classification, overall
academic achievement, vocabulary, speaking and writing success fields have a large level of effect size, reading
field has a low level of effect size with traditional teaching.

3.3. Findings and Comments on the Second Sub-problem of the Research

The sub-problem “Is there a significant difference between the effect sizes of the
master's and doctoral theses?” was examined. The results are given in table 7.

Table 7. Effect size differences by type of study

Random effects model n Effect Size Lower Limit Upper Limit Q-Value P Value
Doctoral 31 0,7869 0,5912 0,9826
Master’s 54 1,1430 0,9245 1,3615

Total (Between)* 5,6642 0,0173

* How sufficient is the type of the study variable to explain the total variance
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As it can be seen in Table 7, as a result of the analysis carried out using random effects
model, the average effect sizes on the academic achievement of traditional teaching
English course according to the study type was 0.7869 for doctoral theses and 1.1430 for
master’s theses.

Heterogeneity test was conducted to find out whether there is a significant difference
between the effect sizes reached according to the study type. Accordingly, there is a
significant difference between doctoral and master's theses. (p<0.05).

According to the results, the effect size of the traditional methods used in master’s
theses on the academic achievement of English was found to be higher than the doctoral
studies. According to the classification of Cohen (1988) doctoral studies have a moderate
effect size because it is less than 0.80. But the master's studies have a large effect size
because it is higher than 0.80.

Although there is a difference between the effect sizes of the study types, the fact that
they have an upper-middle and broad effect, as a result, shows that they have an effect in
the same direction.

4. Results and Discussion

According to the meta-analysis results, it was concluded that traditional methods in
teaching English were positive. The overall effect size 0.9803 [0,83; 1,12] proves this. The
result shows that traditional methods have a large impact on academic achievement in
English.

4.1. Recommendations for Implementers

Although traditional methods have been critically criticized, it has been found to have
a positive effect on teaching English. For this reason, it will be useful to use them in
lessons when it is necessary without prejudice. As with modern methods, positive results
can be obtained with traditional education to be given in accordance with the group to be
taught. In terms of effect size, it is not claimed to be ahead of modern methods, but it is
understood from the findings that traditional methods also give positive results.

4.2. Recommendations for Researchers

The literature review when deciding on a meta-analysis study on this topic showed
that no study has been conducted on the meta-analysis of traditional methods in teaching
English. For this reason, researchers can work on the same subject in different ways and
on different variables in order to continue this study, which is a starting point with its
shortcomings.
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5. Conclusions

Respectively the effect sizes of “overall academic success” is 1.3944, “vocabulary” is
0.7495, “speaking” is 0.9687, “reading” is 0.2243, “writing” is 1.4244. Master
dissertations’ effect size is 1.1430 and doctoral dissertations’ effect size is 0.7869. It is not
possible to claim that modern methods are not effective. It would not be right to argue
that only traditional methods are effective. However, the study conducted revealed that
traditional methods are not as ineffective as they might be thought. This situation can be
clearly seen when the final findings of the research are examined. Sub-field effect sizes of
studies conducted with traditional applications prove this situation. Likewise, the effect
sizes of the study types support this situation. As a result, it is necessary to question the
place of traditional methods in teaching English again and a common definition should
be made.

References

*Akay, C. (2005). Ortaégretim Ingilizce dersinde okuma ve yazma becerilerinin kazandirilmasinda
olusturmacilik (constructivism) temelli sosyal etkilesim modelinin 6grenciler tizerindeki
etkilerinin incelenmesi. Zonguldak Karaelmas University, Zonguldak.

Akyiiz, Y. (1989) Tiirk egitim tarihi. Ankara: Ankara Universitesi Basimevi.

*Akdag, N. (2010). Ilkogretim 4. simf Ingilizce 6gretiminde drama yénteminin erisiye etkisi.
Master’s Thesis, Nigde University, Nigde.

*Akyildiz, Tumen, S. (2015). The effect of cognitive coaching supported reflective teaching
approach on students’ academic achievement, retention, metacognitive and reflective thinking
skills in English language teaching. Doctoral Thesis, Firat University, Elazig.

*Altunkaya, D. (2008). Ortasgretimde ¢oklu zeka kurami destekli Ingilizce 6gretim yéntemiyle
okuma becerisinin gelistirmesine iligkin bir arastirma. Master’s Thesis, Dicle University,
Diyarbakir.

*Arslaner, B. (2009). Personalization of foreign language learning in constructivism: a
postmodern perspective. Master’s Thesis, Gazi University, Ankara.

*Aslandag, Soylu, B. (2008). The effect of cooperative learning method on the academic
achievements of the 6th grade students in English courses in primary education schools.
Master’s Thesis, Nigde University, Nigde.

*Atikler, O. (2008). Enhancing composition writing skills of students at intermediate level of
English at Tobb university of economics and technology, English preparatory school through
critical thinking. Master’s Thesis, Hacettepe University, Ankara.

*Azap, S. (2012). The effect of cooperative learning activities based on multiple intelligences
theory on vocabulary learning in efl classes. Master’s Thesis, Ondokuz Mayis University,
Samsun.

*Bakla, A. (2012). The effectiveness of instruction through moodle and accent reduction software
on the pronunciation of efl teacher trainees. Doctoral Thesis, Hacettepe University, Ankara.

Barut, O. (2006). Ilkégretim 7. siuf fen bilgisi konularinin kavram haritalan ile 6gretilmesi.
Yiksek lisans tezi, Yizinci Y1l Universitesi, Fen Bilimleri Enstittsii.



San, I, Kiymaz, O. & Kis, A./ International Journal of Curriculum and Instruction 12(Special Issue) (2020)
144-158 155

*Bagal, A. (2011). Learning objects in web-based language teaching. (Effects on achievement,
retention and attitudes). Doctoral Thesis, Firat University, Elazig.

Basol, G. (2013) Egitimde 6l¢gme ve degerlendirme. Ankara: Pegem Akademi Yayincilik.

*Batdi, V. (2013). The effect of using enjoyable cooperative learning supported educational
activities on students’self-efficacy skills, self-regulation strategies, metacognitive strategies,
motivation and academic achievement in english language teaching. Doctoral Thesis, Firat
University, Elazig.

*Bergil, S. A. (2010). Ingilizce 6gretiminde konusma becerilerini geligtirmeye yénelik alternatif bir
teknik: yaratici drama. Master’s Thesis, Gaziosmanpasa University, Tokat.

Boranstein, M., Hedges L. V., Higgins J.P.T. & Rothstein, H.R. (2013). Meta-analize giris. (Cev. S.
Dinger) Ankara: Am1 Yayincilik.

Borenstein, M., Hedges, L.V, Higgins, J.P.T. & Rothstein, H. R. (2009). Computing effect sizes for
meta-analysis. Chichester: John Wiley & Sons.

*Biyukkalay, N. (2016). The effects of CEFR-based esp speaking and listening activities on the
success of students in faculties of tourism. Master’s Thesis, Akdeniz University, Antalya.

Cohen, J. (1988) Statistical power analysis for the behavioral sciences. Newyork: Erlbaum.

Cilenti, K. (1994). Egitim teknolojisi ve 6gretim. Ankara: Giil Yayinevi.

Dagyar, M. (2014). Probleme Dayali Ogrenmenin Akademik Bagariya Etkisi: Bir Meta-Analiz
Caligmasi. s. 18.

*Deneme, S. (2008). Yabanci dilde yazma becerisinin gelisiminde 6zetleme tekniginin 6gretimi ve
basariya etkisi. Doctoral Thesis, Ankara University, Ankara.

*Dilek, I. (2010). A quasi-experimental study on the effects of cooperative learning activities in
reading classes. Master’s Thesis, Karadeniz Technical University, Trabzon.

*Dokur, K. (2017). The impact of reciprocal teaching strategies on language proficiency of young
efl learner. Master’s Thesis, Cukurova University, Adana.

Durlak, J. A. (1995). Understanding meta-analysis. Washington, DC, US: American Psychological
Association.

*Ekmekgi, E. (2014). Flipped writing class model with a focus on blended learning. Doctoral
Thesis, Gazi University, Ankara.

*Elaldi, S. (2013). The effect of mastery learning model supported with reflective thinking
activities on medical students' metacognitive skills, self-regulation strategies, self-reflection
skills, self-efficacy beliefs, critical thinking skills and academic achievement. Doctoral Thesis,
Firat University, Elazig.

*Ercan, E. E. (2009). Teaching vocabulary through cooperative learning. Master’s Thesis, Selguk
University, Konya.

Fidan, N. (2012), Okulda 6grenme ve 6gretme, Pegem Akademi, Ankara.

*Gelir, Tavaci, F. (2015). The effectiveness of using tablet computers in teaching vocabulary to
Turkish efl teenage students. Master’s Thesis, Erciyes University, Kayseri.

*Gundiiz, Elgln, Z. (2017). The effects of multiple intelligences activities on grammar, vocabulary,
writing and reading comprehension development and attitudes of learners and teachers of
English. Doctoral Thesis, Atatiirk University, Erzurum.

Giines, H. (2015). Egitim bilimleri terimleri sozliigii. Ankara: Utopya Yayinevi



156 San, 1., Kiymaz, O. & Kis, A./ International Journal of Curriculum and Instruction 12(Special Issue)
(2020) 144-158

*Hamurlu, M. K. (2007). The effect of instruction based on multiple intelligences theory on the
students’ achievements in English and their attitudes towards English at 9th grade at foreign
language based high school. Master’s Thesis, Gaziantep University, Gaziantep.

*Harmanci, F. K. (2008). The effects of call on the achievement of 7th grade efl learners at
primary school. Master’s Thesis, Sel¢uk University, Konya.

*Hazar, E. (2007). The effect of picture technique in vocabulary teaching of English language.
Master’s Thesis, Nigde University, Nigde.

*Inal, H. (2010). Story-based vocabulary teaching to advanced learners. Master’s Thesis, Selcuk
University, Konya.

*Tyitoglu, O. (2018). The impact of flipped classroom model on efl learners’academic achievement,
attitudes and self-efficacy. Doctoral Thesis, Yildiz Technical University, Istanbul.

beliefs: a mixed method study

*Karadagl, 1. (2009). The impact of the task-based instruction on the students’ vocabulary
learning in an english as a foreign language context. Master’s Thesis, Marmara University,
Istanbul.

*Kartal, S. (2014). The effects of cooperative learning method on students” attitudes towards
English classes and their achievements (Nevsehir university sample). Doctoral Thesis, Inéni
University, Malatya.

*Kavandi, E. (2012). The effects of using blogs on the development of foreign language writing
proficiency. Doctoral Thesis, Gazi University, Ankara.

*Kaya, B. (2011). The impact of authentic animated stories on young learners’ vocabulary learning
in elt classes. Master’s Thesis, Uludag University, Bursa.

*Kocakara, G. (2010). The effect of multiple intelligence-based instruction on learning and
attitudes of the sixth graders in English language teaching.

Kog, N. (2007). Ogretim siirecinde 6lgme ve degerlendirme: Temel ilkeler. Ilkégretmen Egitimei
Dergisi, 8, 23 — 27.

*Kok, 1. (2005). An investigation into the effects of teaching based on the principles of
Neurolinguistic Programming and the traditional methods on the students’ attitudes towards
learning English and their academic achievements. Doctoral Thesis, Dokuz Eylil University,
Izmir.

*Koyliuoglu, N. (2010). Using drama in teaching English for young learners. Master’s Thesis,
Selguk University, Konya.

Lipsey, M.W. & Wilson, D.B. (2001). Practical meta-analysis. California: Sage Publications, Inc.

*Qnal, F. (2015). The analysis of the effects of dyned software on students' achievement, cognitive
loading level and in terms of design. Master’s Thesis, Gazi University, Ankara.

*Ozdemir, E. (2014). The effect of self regulated jigsaw 1v technique on the achievements and
attitudes of university students in foreign language teaching. Master’s Thesis, Biilent Ecevit
University, Zonguldak.

*Page, Halici, M. (2016). A comparative study of task-based instruction and traditonal instruction
on student motivation and vocabulary development in 7th grade Turkish efl classrooms.
Master’s Thesis, Bahgesehir University, Istanbul.

*Pektag, R. (2014). The effect of reflective thinking based advanced reading education on student
success, attitude and permanence. Master’s Thesis, Necmettin Erbakan University, Konya.



San, I, Kiymaz, O. & Kis, A./ International Journal of Curriculum and Instruction 12(Special Issue) (2020)
144-158 157

*Razi, S. (2010). Effects of a metacognitive reading program on the reading achievement and
metacognitive strategies. Doctoral Thesis, Dokuz Eylil University, Izmir.

*Saday, A. (2007). Ikogretimde aktif 6grenme kurami destekli Ingilizce 63retim yontemiyle
Ingilizce konusma becerisinin gelistirilmesine iligkin bir arastirma. Master’s Thesis, Dicle
University, Diyarbakar.

*Saglam, D. (2016). The effect of flipped classroom model on the academic achievements and
attitudes of students in English language teaching. Master’s Thesis, Biilent Ecevit University,
Zonguldak.

*Soyaslan, F. N. (2008). The effects of task-based teaching on foreign language achievement of 6th
grade students in Manisa Yavuz Selim primary education school. Master’s Thesis, Dokuz Eyliil
University, Izmir.

Sutton, A. J., Abrams, K. R., Jones, D. R., Sheldon, T. A., & Song, F. (2000). Methods for meta-
analysis in medical research. Chichester, UK: Wiley

*Sahin, D. (2008). Teaching conditionals through songs in efl preparatory classrooms. Master’s
Thesis, Sel¢uk University, Konya.

Sahin, M. C. (2005). Internet tabanli uzaktan egitimin etkiligi: Bir meta analiz calismas1 (Yiiksek
Lisans Tezi). It was reached from www.ulusaltezmerkezi.net/internet-tabanli-uzaktan-
egitimin-etkililigibir-meta-analiz-calismasi

Simsek, S, (2010) Egitim ile ilgili temel kavramlar. N. Saylan (Ed.), Egitim bilimine giris (4.
baski), (s.2,3). Ankara: An1 Yayincilik.

Tanner, D. & Tanner, L. (2007). Curriculum development: Theory into practice. (4.edition). New
Jersey: Pearson Education.

*Temel, C. Z. (2008). The use of multiple intelligence theory for English teaching in the first stage
primary school. Master’s Thesis, Selguk University, Konya.

*Tosun, S. (2017). Data- driven language learning: The use of concordance lines in vocabulary
learning. Master’s Thesis, Cukurova University, Adana.

*Uras, Kayahan, S. (2018). Effects of dyned mobile software’s on high school students’academic
achievement of English lessons. Master’s Thesis, Ege University, Izmir.

*Yaman, 1. (2011). The efficacy level of using cognitive and compensation strategies for reading
comprehension skill. Master’s Thesis, Ondokuz Mayis University, Samsun.

*Yardimoglu, K. (2007). Ingilizce okuma 6gretiminde érgiitleme stratejilerinin erigiye ve tutuma
etkisi. Master’s Thesis, Hacettepe University, Ankara.

*Yavuz, O. (2017). The effect of cooperative learning on academic achievement, attitude, reflective
thinking and

perceived instrumentality in English language teaching. Master’s Thesis, Bulent Ecevit
University, Zonguldak.

*Yetkiner, A. (2011). The effects of using mind map in teaching English on students’ academic
achievements, attitudes and retention in primary education. Master’s Thesis, Firat University,
Elazig.

*Yildiz, A. (2012). Teaching vocabulary to young efl learners through semantic-mapping
technique. Master’s Thesis, Ondokuz May1s University, Samsun.

*Yildiz, M. (2012). Teaching grammar through task-based language teaching to young efl learners.
Master’s Thesis, Ondokuz Mayis University, Samsun.



158 San, I., Kiymaz, O. & Kis, A./ International Journal of Curriculum and Instruction 12(Special Issue)
(2020) 144-158

*Yuzli, M. Y. (2017). The effect of universal design for learning on the academic achievement and
self regulation skills in English course. Master’s Thesis, Biilent Ecevit University, Zonguldak

Studies involved in meta-analysis are marked with *.

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the Journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons
Attribution license (CC BY-NC-ND) (http://creativecommons.org/licenses/by-nc-nd/4.0/).



