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Abstract

School counselors play a critical role in creating a welcoming climate towards these students in the school
environment. The purpose of this study is to learn about the perceptions of school counselors’ partnerships
with linguistically diverse families (LDF). In the study, qualitative research design was adopted to shed light
on how to build partnerships that integrate the school and community. The data were collected from eight
volunteer school counselors from the United States, using an open-ended online interview form which was
developed by the researcher. The data were analyzed via thematic content analysis, one of the qualitative
analysis methods. The results revealed that there were four distinct factors that tapped into shaping school
counselors’ perceptions in building partnerships with LDF. These factors were; a) school counselor related
factors; b) school related factors; ¢) school counselor perception on issues about LDS related factors and d)
school counselor perception on issues about LDF related factors.
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1. Introduction

1.1. Introduce the problem

The number of linguistically diverse students (LDS) in the U.S. public school system
has increased considerably (Araujo, 2009; U.S. Department of Education, 2019; Fix and
Capps, 2005). It is estimated that prekindergarten through 12th grade public school
enrollment will be 50.7 million in the fall of 2020 (NCES, 2020), including 23.4 million
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White and 14 million Hispanic students. In the fall of 2017, 10.1% public school students
in the United States were English language learners (ELLs), totaling 5 million students
(U.S. Department of Education, 2019). The number of LDS in America is projected be
25% in 2026 (Garcia, 2002). These demographic changes will influence school and mental
health experiences of LDS, requiring school counselors to be advocates and take a central
role within their school system (Aydin, 2011).

This qualitative study is geared towards understanding perceptions of school
counselors’ school, family and community (SFC) partnerships with linguistically diverse
families (LDF). As anticipated, school counselors’ belief in justice and their social justice
advocacy attitudes and behaviors are associated (Parikh, Post, & Flowers, 2011).
Therefore, learning about the school counselors’ perceptions on partnerships with LDF is
necessary (Schwallie-Giddis, Anstrom, Sanchez, Sardi, & Granato, 2004), and may help
encourage (SFC) partnerships. Through “using data to close the gap among diverse
student populations” (ASCA Position Statement, 2015, p. 24), the integration of research
into counseling practice, counselor education, and counselor identity can be promoted.
Therefore, the use of qualitative research methods in this area of research has potential
for creating a welcoming emotional climate for diverse families to build partnerships that
integrates the school and the community.

The generation of positive organizational culture within the school systems is partly
attributable to emotions (Lord, Klimoski, & Kanfer, 2002; Sayers, & Smollan, 2009). It is
important to note that the emotional brain responds to an event more quickly than the
thinking brain; therefore, one’s perceptions intrigue emotions, self and social awareness;
and self and social management (Antonakis, Ashkanasy, & Dasborough, 2009; George,
2000; Goleman, 2000; 2004; Goleman & Boyatzis, 2008). Positive perceptions on the part
of the school counselors can promote positive emotions between the school stakeholders
that benefit LDS (Parikh, Post, & Flowers, 2011). Therefore, school counselors as leaders
for organizational change hold the power to create an effective organizational culture
with multicultural competencies (Guzman, Calfa, Kerne, & McCarthy, 2013). Through
their effort, a welcoming all-inclusive atmosphere that instigates partnerships with LDF
may be developed (Aydin, 2011; Dotson-Blake, Foster, & Gressard, 2009).

Qualitative studies on school counselors’ perceptions in building partnerships with
diverse families are generally lacking in the literature (Kao & Caldwell, 2017; Schwallie-
Giddis, Anstrom, Sanchez, Sardi, & Granato, 2004; Ordu, 2015). By conducting this
qualitative study, I hope to expand on the literature through gaining insight on school
counselors’ perceptions in building SFC partnerships with LDF and ultimately help
increase understanding of those from diverse backgrounds. School and school counselor
related factors may encourage or hinder school counselors’ involvement in partnerships.
A study by Paredes (2010) surveyed 601 school counselors using the School Counselor
Self-Efficacy with ELLs (SC-SELL) scale and reported that when working with LDS, a
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large majority of those participants felt their professional development needs were not
adequately met. Research shows that families can support students’ learning across a
wide array of activities. Jeynes (2003) conducted a meta-analysis of 77 studies and found
two main areas that appeared to significantly affect student learning: a) communication
with the child, and b) conveying high expectations. Similarly, Hendersen and Mapp
(2002) analyzed 51 studies in family involvement and their findings indicated that the
most effective parental involvement includes families’ strength, recognized class/cultural
differences and addressing family needs. Googall and Vorhaus (2010) reviewed 1,200
international articles on parental engagement. They found the most effective practices to
support learning, which were based on student learning outcomes, were home-literacy
practices where parents helped or taught their child in the use of text.

Previous literature reveals that students’ learning and attitudes toward school is
significantly influenced by their families. Knowing that school counselors’ hold a
strategically fundamental position home and school, their perception and beliefs toward
LDF can be crucial to enhance LDS’ academic experiences in school. Previous literature
has pinpointed the need to examine school counselors’ perceptions in order to offer a
broader understanding of the themes associated with school and school counselor related
factors that could help school counselor involvement in SFC partnerships with LDF,
narrowing LDS’” achievement gap (Aydin, 2011; Bryan & Griffin, 2010; Schwallie-Giddis,
Anstrom, Sanchez, Sardi, & Granato, 2004). The numbers of LDF are increasing within
the school system and school counselors play a critical role in the transformation of their
school system to create a more welcoming emotional climate in school (Aydin, 2011;
McCall-Perez, 2000; Schwallie-Giddis, Anstrom, Sanchez, Sardi, & Granato, 2004;
Paredes, 2010). As a catalyst for change within the school system, school counselors can
create an effective SFC partnerships culture.

2. Method
2.1. Method of the research

A qualitative research method is used in this study. Data were collected in an
online format using open-ended interview questions. Participants completed interview
questions via WebSurveyor. Collected data was exported from WebSurveyor. Open-ended
questions were used to attain as many details as possible as they allow informants to
answer from their own reference points compared to pre-arranged (e.g., survey)
questions. Emergent themes are discussed using a constructivist approach, assuming the
purpose of the research is understanding. Content analysis utilized in data analysis.

2.2. Population-sampling
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Data collection was conducted with eight school counselors from the United States
using open-ended interview questions. While the study was conducted there were nearly
108,000 school counselors across the United States. There were more than 28,000 ASCA
members, consisting of school counselors, administrators and other school professionals.
Among those members, 24,256 were school counselors, and only 11,779 of them owned
valid e-mail and had permission to share their contact information (i.e., names and e-
mails) with other ACSA members. Among 916 participants who completed the Aydin
(2011) study with School Counselor Involvement in Partnerships Survey (SCIPS), 8
participants used the option to respond to the open-ended questions at the end of the
survey regarding their perceptions on SFC partnerships with LDF. Those who
volunteered to respond to these open-ended questions self-selected themselves for this
study. The researcher respected the right of any individual withdrawing his or her
participation. Table 1 outlines participant demographics.

Table 1. Participants’ gender, school level and school status

Variable Grup f
Gender Woman 5
Man 3
School Level Elementary 4
Secondary 3
Middle 1
School Status Public 5
Private 3

2.8. Recruitment, data collection tools and procedures

Relevant literature was examined when preparing interview questions consistent with
the contextual framework of the study, with the aim of increasing internal validity.
Several experts in the field of school counseling were consulted and their opinions were
taken into consideration as the latest forms of the questions were developed. Later, the
appropriateness of the interview questions was discussed with two school counselors,
with adjustments made based on feedback which included revising wordings of questions
and rearranging categories / themes.

All participants received e-mails for recruitment, first reminder, clarification and a
second reminder. Initially, school counselors received a recruitment e-mail that included
an explanation regarding the purpose of the study, its voluntary nature, confidentiality,
and a link to the study. The information sheet described the purpose of the study and a
definition of SFC partnerships, LDS and LDF as participants begin. One week after the
recruitment e-mail the researcher sent the first reminder e-mail and two weeks after the
recruitment e-mail, participants received the second reminder. These two reminder e-
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mails were very similar to the initial recruitment e-mail regarding content. The second
and last reminder e-mails indicated that a) this would be the last e-mail; b) participants
will not receive any more e-mails; and c) the study would conclude within a week.

E-mails were sent on the following order and dates: recruitment e-mail, February
22nd, 2011; first reminder e-mail, February 28th, 2011; clarification e-mail, March 2nd,
2011; second & final reminder e-mail, March 7th, 2011. Data collection was closed on
March 14, 2011 and 916 participants completed the SCIPS. The clarification notice was
sent in response to inquiries regarding participants’ inclusion. Namely, an overwhelming
number of school counselors who initially declined taking part in the study (i.e., due to
not having any or limited number of LDS) necessitated this action. The clarification e-
mail indicated that the number of LDS served in school is not an issue and thereby does
not determine participants’ inclusion. This e-mail indicated that all school counselors are
eligible and encouraged to participate in this study, regardless of the number of LDS in a
school. Data collection was subsequently completed over a three-week period. The
University of Iowa Institutional Review Board approved this study. The researcher
collected data through WebSurveyor, an online data collection method through The
University of Iowa. Interview questions took approximately 15-20 minutes to complete.

Data collection was conducted with eight school counselors using open-ended interview
questions. Open-ended questions are used to attain as many details as possible (Paley,
2010; Strauss, & Corbin, 1998). Through e-mail recruitment and follow-up, online
interviewing is becoming a commonly used method associated with collecting qualitative
data (Fritz & Vandermause, 2017). However, some difficulties have been identified
involving using e-mail or other online interviewing methods (James & Busher, 2006;
Kazmer & Xie, 2008). In this study, qualitative data collection was deemed convenient
and efficient compared to in person interviews. Via e-mail, in-depth online interviewing
is considered to be a reliable data collection method (Creswell, 2007; Elmir, Schmied,
Jackson, & Wilkes, 2011; Hamilton & Bowers, 2006; Hunter, Corcoran, Leeder, & Phelps,
2012; James & Busher, 2006; Kazmer & Xie, 2008; Meho, 2006; Wertz et al., 2011).
Therefore, it may help move the methodological discussion toward actual data collection
and management processes. It is considered that the quality of email interviews will
improve the interviewing experience for both participant and researcher, therefore; it is
improving the quality of data, which reflects on the research results (Fritz &
Vandermause, 2017). E-mail interviews may take days, weeks or longer and may
therefore be time consuming. Timing concerns between e-mails within a single
conversation and the timing of going on board with a new interview is an important
concern. It is difficult to judge how much time is needed to complete an entire interview.
It 1s recommended that the researcher should consider planning the right number of
email queries to recruit participants, planning time for the analysis and the
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incorporation of emerging themes from the interview (Hamilton, Bowers, 2006; Hunter,
Corcoran, Leeder, Phelps, 2013; James, & Busher, 2006).

When eliciting the data from the qualitative study, the same methodological
suggestions proposed for in-person interviewing should also be utilized for data collection
through online interviews, such as being conscious about asserting credibility and
authenticity of voice (Creswell, 2007; DiCicco-Bloom & Crabtree, 2006; Sandelowski,
2000; Paley, 2010; James & Busher, 2006). A purposeful yet flexible plan which focused
on releasing power and control to participants was developed. In order to empower
participants, the researcher should be responsive to participants’ timing and
communication needs. In order to maintain trustworthiness, credibility, and
thoroughness (Golafshani, 2003), the same discovery process used in in-person
interviewing would be expected to follow with the participants. The sequence of questions
was the same in each interview.

2.4. Reliability and validity of data

The research process was described in detail to ensure external validity of the study.
In this study, the researcher takes the role of “participant as observer’ (Denzin &
Lincoln, 1994). It is helpful for the researcher to participate in the experience to increase
their understanding of the insider view (Patton, 2002). However, the degree of
participation may be limited if the researcher appears to be different to the members’
background, race, and ethnic identification (Rossman & Rallis). With this in mind, the
researcher made a conscious effort during the course of this study to prevent any
subjectivity and influence.

Data was transferred directly from WebSurveyor without any analysis to provide
internal reliability. Beside the researcher, a colleague with experience on qualitative
methodology coded the data, allowing comparison with that of the investigator and to
increase internal validity of the research. The consistency of emerging findings was found
to be 78% by using the [Consensus / (Consensus + Dissensus) x 100] formula (Miles &
Huberman, 1994). Additionally, the raw data and coded data were preserved by the
researcher to enable acess by third party researchers who wish to examine the data
themselves. Nevertheless, in order to confirm external validity, the researcher withholds
the interview documents, coding, and other relevant reports and analysis of the research
process in case there is a need for confirmation examination. Moreover, the participants
were informed with the confidentiality of the research data and those participants’
identities were kept anonymous.

In a qualitative study, to ensure trustworthiness the researcher communicates how
convincing, accurate and valid the findings are. Therefore, the transferability of the
findings to another similar situation and setting are considered by the reader. Rossman
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and Rallis (2003) state that there are several strategies those help enhance the
credibility and rigor in a qualitative study. Triangulation refers to “multiple sources of
data, multiple points in time, or a variety of methods used to build the picture that is
being investigated” (p. 69). This helps ensure that the researcher has not studied only a
tiny proportion of the complexity. Aydin (2011) defined school, family, and community
(SFC) partnerships “as collaborative partnerships with school personnel, parents,
families, community members and other community organizations to promote equity and
access opportunities and rigorous educational experiences to address academic,
personal/social and career development needs for all students both at home, in school and
in the community” (p. 126). As a core construct, this school, family, and community (SFC)
partnerships definition remains central.

The literature emphasizes paying attention to the construction of e-mails, which is key
to improve the elicitation of data (Fritz & Vandermause, 2017; Hamilton, & Bowers,
2006). It is important to note and respond to the participants’ timing, language, emoji
and to use e-mail rules and subject as labeling to help with the quality. I learned that it
1s important to limit the number of e-mails sent. Transcripts should reflect all the details
regarding participants’ perceptions to prove triangulation. Participant validation is
known as “member checks.” Member checks are about taking emerging findings back to
the participants for them to elaborate, correct, extend, or argue (Rossman & Rallis, 2003).
Therefore, unclear points are clarified and respondents’ meaning is transferred in the
most accurate way. This procedure for providing reliability and validity is also known as
participant confirmation. Upon completion of the interviews, data were returned to
participants to check for the accuracy and relevance with their perceptions to conduct in-
depth member checking technique. When using members check as a technique to ensure
validation, as Birt, Scott, Cavers, Campbell, and Walter (2016) argue, it is important to
describe and evaluate data thoroughly (i.e., called as “Synthesized Member Checking”).

It is important for the researcher to be open to other potential issues that respondents
may bring. Strauss and Corbin suggest that a strict data-gathering method could
“mislead the analysis or foreclosure on discovery” (Strauss & Corbin, 1998). Since
qualitative study expects a full description of the phenomenon, I provided as much detail
as possible to communicate my attitude and intentions when clarification was needed by
participants. Using a critical friend or in other words a “peer de-briefer” is another
method of ensuring trustworthiness. In order to prove external validity, data was
presented to the reader/critical friend by describing them carefully. A critical friend’s role
is crucial to help the researcher modify design decisions, develop interview questions,
help the researcher think critically throughout the process, and build a comprehensive
explanation for the phenomenon of interest. I have met with an expert with knowledge
and expertise on the topic and a colleague with a competency in conducting qualitative
research to meet the criterion for conducting reliable research.
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2.5. Analysis techniques

Using email recruitment and follow up, data was collected in an online format through
WebSurveyor. Collected data was exported from WebSurveyor to a word document, while
giving each interviewer a code (e.g., SC1, SC2). Using code for each interviewer allowed
for keeping interviewee’s responses separate, organizing the content for analysis and also
keeping responses anonymous.

Data was collected through e-mail interview, with eight school counselors. Thematic
analysis identified four distinct domains: a) School Counselor Related Factors; b) School
Related Factors: ¢) School Counselor Perception on Issues about LDS Related Factors;
and d) School Counselor Perception on Issues about LDF Related Factors. The data were
analyzed in several stages using content analysis. First, interviewees responses were
coded and related codes were combined under an identified category. Using a similar
method, the main themes that the categories loaded under were created and
interviewee’s ideas, opinions, thoughts, and perceptions were extracted. Second, the
researcher brought these codes together under designated categories. Third, the themes
were extracted from these categories generated by the codes. Fourth, the data revealed
from this process was presented to and discussed with a “critical friend” to ensure its
clarity, meaning and external validity. Fifth, the findings were interpreted. Using
content analysis, categories were identified and emerging themes from interviewees’
responses were interpreted and discussed. As the researcher, I determined the category
that has high importance for the interviewee which reflected in the frequency of its
repetition. The frequency of the category repeated was reported in frequency.

3. Results
3.1. Research Questions

The purpose of this qualitative study is to learn about the perceptions of school
counselors’ on partnerships with LDF. The main goal of this study is to gain greater
understanding on the following questions:

1. How do school counselors perceive their training and credentials in relation to LDF on
SFC partnerships?

2. What are the reasons for school counselors’ perceptions related to their role with LDS
and their families?

3. What are the personal and school-related factors /obstacles that encourage school
counselors to be involved in SFC partnerships?
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4. What kinds of school-family-community partnerships are you currently involved in?
What role(s) do you play in these partnerships?

3.2. Data Analysis: Emergent Themes

These research questions were asked to the informants related to the purpose of the
research conducted. Themes and categories that emerged from the research are
presented in the table and discussed below:

The findings converged are grouped under four main themes. These factors include: a)
school counselor related factors; b) school related factors; c¢) school counselor perception
on issues about LDS related factors and d) school counselor perception on issues about
LDF related factors. Two of the following factors i.e., school counselor perception on
issues about LDS and school counselor perception on issues about LDF could be regarded
as converging under school counselor related factors. Also, categories emerged related to
factors help or hinder SFC partnership are presented in Table 3.

According to the results, school counselors’ involvement with LDF in SFC
partnerships reveals three dimensions: a) school-family partnerships; b) school-
community collaboration; and c¢) overall involvement. The findings, which emerged from
the data analyses indicate that school and school counselor factors may have an impact
on involvement in SFC partnerships (e.g., if there is a language barrier, building
functioning relationships with LDF may be more difficult). School counselors’ perceptions
of involvement in SFC partnerships specific to working with LDF may be influenced by a
number of factors (see themes and categories presented in Table 2.), which lead the
researcher make the following assertions about the study.

Assertion 1: Participants declared some level of discontent for not having a clarity
regarding the training hours on SFC partnerships (“I have no idea the number of hours I
have spent in training for partnerships”). However, years of school counseling experience
(“I find myself planning for my day in my head”), school counselor’ self-efficacy and school
counselor’ job satisfaction (Every day, I come to work with a motivation to make someone’s
day) emerged as categories related to factors promoting SFC partnership.

Assertion 2: Participants asserted fairly positive feelings about SFC partnerships with
LDF and agree on promoting parental involvement. School counselors view school, family
and community partnerships as if these settings are inseparable interlinking three
spheres which contribute building school and community level capacity for LDF students’
on school achievement. When school counselor are not involved in partnerships they
either; a) are unsure or disagree if it is within the scope of their job responsibility to work
LDF since ESL department primarily is more involved with LDS and LDF or; b) do not
think the number of ELL students is large enough to require them to be involved.

The following excerpts support this assertion:
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“Regarding our school administration I feel like they value counseling services.”
“In general, LDS often have a complex range of social and emotional needs.”

“Going through a series of changes in their family living arrangements LDS and their
families may experience a number of issues.”

“It is important to remember that it could be challenging to talk about social,
behavioral and friendship issues for some LDS.”

“In general, LDS often have a complex range of social and emotional needs. They may
experience significant social issues and financial troubles.”

“School counselors have a central role in identifying the mental health needs of LDS
and referring them to the essential services as needed.)

“When given the opportunity to have a voice, counselors feel respected and valued.”

“We as school counselors could provide assistance for direct interventions for LDS, such
as teaching social and communication skills and also providing skills training on ways to
manage stress effectively. Also, these students and their families may need guidance and
support on issues of adjusting to a new culture and resources in the community.”

SFC partnerships among all stakeholders could be realized by the proactive role of a
school counselor. School, family and community interactions provide context to foster
collaborative school climate. When school counselors receive principal support, it
promotes influencing collaborative school climate within the school community.

In the next section, interviewees’ responses will be shared similar to assertions.
Understanding school counselors’ perceptions related to their role with LDS and their
families and the types of school counselor and school related factors that influence SFC
partnership with LDF is the main aim of this study. In table 2, emerged themes and
categories are presented which may help to understand the conceptual structure and
other forces affect school counselors’ role in SFC partnership with LDF.
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Table 2. Perceptions of involvement on school, family and community partnerships

Themes Categories

School Related Factors collaborative school climate
school district
number of ELL students
limited access to services for partnership
number of multicultural counseling courses
school counselors’ professional development
school counselors’ trainings needs
school population
school climate
time constraints

School Counselor Related Factors  accreditation
counselor’ job description
counselors’ job satisfaction
counselor’ race and ethnicity
school counselor’ gender
counselor’ self-efficacy
counselors’ professional development needs
counselors’ training on SFC partnership
counselors’ diversity training
counselors’ years of experience
counselors” caseload

School Counselor Perception on advocacy
Issues about LDS Related Factors academic achievement
academic challenges
acculturation anxiety
at risk for school failure
attendance in underfunded schools
behavioral expectations
behavioral issues
bullying/violence
challenges to adjust to novel school practices
depression, PTSD
friendship issues
language anxiety
language competency
learning difficulties
learning styles
limited English proficiency/ language issue
low income and/or poverty
lower teacher expectations
social and emotional needs

School Counselor Perception on communication issues

Issues about LDF Related Factors counselor involvement
community collaboration
community engagement
familial support / network system
family culture
family engagement in school /education
family involvement
family issues
family relationship
family strength
family structure
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language barrier 4
learning at home 1
parental support 2
parent teacher organizations 3
parental involvement at school 2
parenting and social skills training to improve 2
helping children at home with homework
parents volunteering at school 4
parents’ expectations 2
social and cultural differences 3
social and cultural issues 4
coming from a low social status due to 3
ethnic/immigration background
Table 3. Categories related to factors promoting / preventing partnership
Themes Categories related to factors Categories related to factors
promoting partnership f preventing partnership f
Number of ELL students Communication issues
School and School Community  Collaborative school climate Language barrier
School counselor’ self-efficacy Limited training hours
School Counselor School counselor’ job satisfaction
Years of experience
School Counselor Perception Family involvement Learning difficulties
on issues about LDS related Academic achievement Friendship issues
factors
School Counselor Perception Community involvement Family issues
on issues about LDF related Family expectation Limited English proficiency
factors Family support Social and cultural issues
Family strength Family background

Family structure

Categories emerged related to factors promoting / preventing partnership are presented
in the table. It is important to note that some of the categories may load under two
different themes. In the next section, the following excerpts from interviewee responses
demonstrate participants’ statements similar to assertions.

3.2.1. School Related Factors
Perceptions of involvement on SFC partnerships on school related factors presented
below:

SC stated: “We are a small rural district with an extremely small linguistically diverse
population (assuming that this refers to families who speak another language other than
English on a regular basis).” (school district)

SC stated: “School counselors have a central role in identifying the mental health needs
of LDS and referring them to the essential services as needed. Before personal, social and
mental health problems appear or get worse school counselors could make arrangements
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for LDS and their families to receive assistance for their mental health needs, community
engagement and collaboration.” (community engagement and collaboration)

SC stated: “We as school counselors could provide assistance for direct interventions for
LDS, such as teaching social and communication skills and also providing skills training
on ways to manage stress effectively. Also, these students and their families may need
guidance and support on issues of adjusting to a new culture and resources in the
community.” (familial support / network system)

SC stated: “T filled mine out however I am not the person at my building that works
with the ELL/ESL students. We have a great program here but it is not me that is
involved.” (job description)

SC stated: “It is important to consider organizing a “newcomer orientation program’”
that is purposefully designed to assist LDS in adjusting to the school culture and also
curricular expectations.” (school culture)

3.2.2. School Counselor Related Factors
Perceptions of involvement on SFC partnerships on school counselor related factors
are presented below:

SC stated: “We only have 2 ELL students in our school, and only one or two others who
speak fluent English although from foreign backgrounds. Many of my responses should
have been “I don’t know” as our ELL teacher handles most of anything needed by her
students.” (number of ELL students)

SC stated: “I completed answering the questions as possible. However, I found parts of
it frustrating because it assumes I have or have had much involvement with LD students
and LD families.” (counselor involvement)

SC stated: “Regarding our school administration I feel like they value counseling
services. I feel respected and valued not being viewed as just people sitting up in their
room. When they encounter problems, they reach and refer children to us which I like.
Being approached like ‘Hey, we have got some superhero counseling staff at our school’
feels great.” (principal support, collaborative school climate, counselor’ self-efficacy)

SC stated: “The counselors feel less burned out and more fulfilled when they can devote
more time with their students carrying out suitable duties with their job description.”
(counselor’ caseload & job description)

SC stated: “My work day at school is always hectic. I am busy with testing, scheduling,
and meetings and also making sure my students are on track for graduation.
Unfortunately, these tasks often take priority over working with kids personally. It takes
special effort to create time so that I could be spending more time with my students.
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3]

However, everything falls on a plate and somehow you manage to do what you need to do.’
(time constraints)

SC stated: “Over the years, I can say that I have gained a lot of experience. For those
novice counselors who worry that they do not have enough experience, I would say, ‘Don't
worry about it. You will get there and learn what you need to learn.’ As I first started my
job as a school counselor, I was so worried I was going to mess things. Sometimes, I find
myself planning for my day in my head in the car as I drive, since I know what to look for
with my eyes closed.” (counselors’ years of experience)

SC stated: “Feeling that I have built positive relationships with children who come
from diverse family backgrounds whether they have presenting issues or not makes me get
the most fulfillment from my job as a school counselor.” (school counselor’ self-efficacy)

SC stated: “Every day, I come to work with a motivation to make someone’s day. When 1
have that drive, at the end of the day I feel content and just an intrinsic sense of “Today, I
made a difference and touched someone’s life.” I need to remember that the little things I
do. I know that what I do at work is not always noticeable but I know it is vital for those
students whom I work with.” (school counselor’ job satisfaction)

Regarding training and accreditation some participants responded as

SC stated: “I completed answering questions for you, but I have to say I am not sure
how I was supposed to answer the accreditation? but it is completed.” (Accreditation)

SC stated: “I would love to help you but I don't know how to answer your questions on
training. Kinds of training or the numbers of credit hours of courses I have taken in my 30
years - I can't begin to guess. Sorry I can't be of help.” (counselors’ training on SFC
partnership)

SC stated: “I tried to take the time to do this, but I have no idea the number of hours 1
have spent in training for partnerships.” (counselors’ training on SFC partnership)

3.2.3. School Counselor Perception on Issues about LDF Related Factors
School counselors’ perceptions of involvement on school, family and community
partnerships on issues about LDF related factors are presented below:

SC stated: “In general, LDS often have a complex range of social and emotional needs.
They may experience significant social issues and financial troubles. These students may
be confused and or feeling overwhelmed by all of the ups and downs in their lives.
Language issues could limit their ability to identify and articulate their emotions and
distress.” (limited English proficiency, language issue)

SC stated: “Going through a series of changes in their family living arrangements LDS
and their families may experience a number of issues. These issues may include their
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family support and network system, family strength, family structure.” (family support
and network system, family strength, family structure)

SC stated: “As a result of relying on exhausted confused parents’, family engagement
may be limited.” (family engagement in school /education)

SC stated: “LDS need support to figure things out within the school system without
parental support. On the other hand, their families may feel uncomfortable and depend on
the children about how their school functions” (parental support, school climate)

SC stated: “After being separated, LDS may have been brought to the United States to
unite with their family members. Adjusting to the community and their school system may
be overwhelming not to mention that they may also be readjusting to their new family
structure and family relationships.” (family issues, family structure and family
relationships).

SC stated: “Despite the extreme hardship and challenges that they encounter LDS and
their families show extraordinary strength and resilience.” (family strength)

SC stated: “It's not difficult to have a good relationship with a normal and succeeding
child, but the relationships that require you to spend time and effort can be challenging.
However, I find them most rewarding.” (advocacy, job satisfaction, self-efficacy)

SC stated: “When given the opportunity to have a voice, counselors feel respected and
valued.” (principal support, collaborative school climate)

SC stated: “It is not necessary for students to convey their appreciation or does she need
any recognition for what she does” (job description, job satisfaction)

SC stated: “I get that satisfaction because I'm not looking for recognition. I'm looking
for just the assurance that day that I didn't harm and that my heart and mind were intent
in helping.” (advocacy, job description, job satisfaction, self-efficacy).

3.2.4. School Counselor Perception on Issues about LDS Related Factors
School counselors’ perceptions of involvement on school, family and community
partnerships on issues about LDS related factors are presented below:

SC stated: “In general, LDS often have complex range of social and emotional needs.
They may experience significant social issues and financial troubles. These students may
be confused about understanding their emotional experience, feeling overwhelmed by all of
the ups and downs in their lives. Language issues could limit their ability to identify and
articulate their emotions and distress.” (limited English proficiency)

SC stated: “It is important to remember that it could be challenging to talk about
social, behavioral and friendship issues for some LDS. Academic challenges may present
due to language and acculturation anxiety. Coming from a low social status due to
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ethnic/immigration background may feel intimidated and uncomfortable to reach out and
communicate feelings when feeling depressed and anxious. Therefore, they LDS often
suffer from post-traumatic stress disorder (PTSD), bullying and violence, acculturation
issues, language anxiety, depression, behavioral and family issues.” (Post-traumatic stress
disorder (PTSD), bullying and violence, acculturation issues, language anxiety,
depression, behavioral and family issues).

SC stated: “Despite challenges regarding my time and caseload, working to earn
somebody's trust is not easy and some days at work are really overwhelming. Yet, seeing
these challenging children coming out successfully and thriving beyond numerous
challenges (at work, in school and the community) is most rewarding. It is one of the most
gratifying experiences to have a child do well whom you have fought with over and over. It
is those instances that matter. And these students are going to know you as someone who
believed in them and will remember you throughout their lives” (time constraints,
advocacy, job description, job satisfaction, self-efficacy and counselor caseload).

SC stated: “Our student population excluding white students is equal to 5.16%. Of that
5.16%, only three students are in our ELL program. We are a very rural community with
limited access to services. We have very few partnerships for any of our students due to the
limited number of service agencies in our area. If you have specific questions you'd like to
ask me or can direct me on how to best answer given my very limited perspective, I'd be
happy to help you out.” (limited English proficiency, school district, school population)

4. Discussions

1. How do school counselors perceive their training and credentials in relation to LDF
on SFC partnerships?

2. What are the reasons for school counselors’ perceptions related to their role with
LDS and their families?

3. What are the personal and school-related factors /obstacles that encourage school
counselors to be involved in SFC partnerships?

4. What kinds of school-family-community partnerships are you currently involved in?
What role(s) do you play in these partnerships?

Research findings are discussed in relation to emergent themes with categories
leading to the formation of these themes. It is important to note that some of the
categories may load onto more than one theme (i.e., number of ELL students enrolled in a
school could be included under the themes of school related factors, and also school
counselor perception on issues about LDS and LDF related factors).

Responding to perceptions regarding training and credentials, school counselors
appeared to have difficulty answering questions about their training hours and
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credentials in relation to LDF on SFC partnerships (i.e., if they have received any
diversity training on partnership at all), which makes it harder for them to elaborate
their perceptions of involvement.

Previous studies demonstrate that school counselor training in partnership is an
important variable in SFC partnership (Bryan & Griffin, 2010; Bryan & Holcomb-McCoy,
2006, 2007; Clark & Amatea, 2004; Hiatt-Michael, 2006). School counselors’ faulty
assumptions, beliefs, and attitudes; lack of or limited training in multicultural
counseling; and other communication barriers between home and school (e.g., language
and culture) is an issue in establishing SFC partnerships when working with LDF. While
school counselors are called to respond to the needs of LDS and their families; they often
do not have the support or the required training (Aydin 2011; Schwallie-Giddis et al.,
2004). In order for school counselors to better prepare to utilize SFC partnerships with
LDF in counselor education programs, theoretical and practical training which focuses on
utilizing the collaboration process with LDF (Bryan, 2003) may need to be integrated.
When participants in this study were asked whether they have received any training in
SFC partnerships specific to working with LDS and LDF, many participants stated that
they either did not receive any training or that they could not recall whether or not they
had received training as stated in Assertion 1.

The findings draw attention to the need for SFC partnership training specific to
working with LDS and LDF. Likewise, ethnicity and the number of multicultural
counseling courses taken were correlated with some school counselor multicultural self-
efficacy related factors (Aydin, 2011). Previous research revealed that school counselors’
self-efficacy is associated with their involvement in SFC partnerships (Bryan & Griffin,
2010) as stated in Assertion 1. If school counselors felt confident in their ability to build
partnerships, they were more likely to be involved in SFC partnerships (Bryan, 2003;
Bryan & Holcomb-McCoy’s 2007). Holcomb-McCoy et al. (2008) stated that as individuals
believe in their self-efficacy in a specific setting, they would have a greater level of
satisfaction in that setting. In a qualitative study Schwallie-Giddis et al. (2004) examined
the challenges and professional development needs of school counselors with
linguistically diverse students and their families. The study consisted of an intervention
of seven professional training sessions over a nine month period with 35 school
counselors. Findings indicated two areas to be the most challenging in school counselors’
work with LDS and LDF: (a) counseling LDF and (b) understanding cultural differences
in their work with students. Participants voiced a need for professional development
programs that incorporate learning the dynamics of LDF, understanding and relating to
specific cultures, learning how to communicate appropriately with the LDF and learning
culture-based counseling strategies. Amatea and Clark (2005) stated that counselor
education programs can offer better training “(a) to view themselves as having a unique
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skill set needed by the school as a whole, (b) to deliver those skills, and (c) to function as
a member of a team of school leaders” (p. 25).

What are the reasons for school counselors’ perceptions related to their role with LDS
and their families? Role perceptions refer to one’s own perceptions about others’
expectations (i.e., concerning his / her role together with his / her view regarding his / her
role) (Katz & Kahn, 1966). While a complex interaction of external and internal factors
shape school counselors’ professional identity (Brott & Myers, 1999), school counselors’
perceptions about their professional identity were believed to impact their involvement in
SFC partnerships. Bryan and Holcomb-McCoy’s (2007) study examined which school and
school counselor factors predicted school counselor involvement in partnerships. Factor
analysis revealed that school counselors’ involvement in partnerships related to one
school related factor (i.e., collaborative school climate), and a number of school counselor
related factors (i.e., role perceptions, attitudes about partnerships, and self-confidence in
their ability to build partnerships; Bryan & Holcomb-McCoy, 2007). Another study
revealed that school counselor involvement in partnerships were related to a
collaborative school climate, administrator expectations, school counselor role
perceptions, self-efficacy about partnerships, time restraints, and partnership training
(Bryan & Griffin, 2010).

The purpose of this qualitative study was to understand perceptions of school
counselors’ involvement in SFC partnerships with LDF on behalf of their children in
schools. Furthermore, school and school counselor related factors may encourage or
hinder school counselors’ involvement in SFC partnerships. When working with LDF on
behalf of LDS to cultivate SFC partnerships, these unique factors may encourage or
hinder school counselor involvement. In order to reach LDF, school counselor may
experience various challenges due training in partnerships (Bryan & Griffin, 2010; Bryan
& Holcomb-McCoy, 2006, 2007; Clark & Amatea, 2004; Hiatt-Michael, 2006);
collaborative school climate (Christenson & Sheridan, 2001; Janson, Militello, & Kosine,
2008; Littrell, Peterson, & Sunde, 2001); self-efficacy about partnerships (Bodenhorn,
Wolfe, & Airen, 2010; Holcomb-McCoy, Harris, Hines, & Johnston, 2008; Hoover-
Dempsey, Walker, Jones, & Reed, 2002); attitudes about partnerships (Christenson &
Sheridan, 2001; Mitchell & Bryan, 2007); role perceptions about partnership (Bryan &
Holcomb-McCoy, 2004, 2007); attitudes about school (Loukas, Suzuki, & Horton, 2006;
Hernandez & Seem, 2004); and barriers to partnerships (Bryan & Griffin, 2010; Bryan &
Holcomb-McCoy, 2004, 2007; Finkelstein, 2009; Sanders & Harvey, 2002; Van Velsor &
Orozco, 2007). However, collaborative school climate, principal support, some home and
neighborhood characteristics may encourage or hinder SFC partnerships with LDF. SFC
partnerships have complex multidimensional aspects, as underlined in this study.

The emerging results indicate school and school counselor factors have an impact on
involvement in SFC partnerships. Nevertheless, there are non-school related factors that
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take place after school, which influence the form, direction and extent of involvement in
SFC partnerships. When addressing achievement gaps among LDF children,
understanding how these factors contribute to or hinder student learning is critical. Yaffe
(2010) conducted a study through the University of Pittsburgh and findings indicated
that 57% of achievement is related to non-school factors (Yaffe, 2010). Evidently, there
are complex combinations of factors that contribute to school failure (i.e., may be school
and/ non-school related factors) (Downey, von Hippel, & Hughes, 2008).

Downey, von Hippel, and Hughes, (2008) state that schools with a higher
disadvantaged students’ population were inclined to have lower achievement scores
because of the role of non-school related factors (e.g., acculturation anxiety, language
competency, family culture) (Albeg, 2013; Castro-Olivo, 2017; Downey, von Hippel, &
Hughes, 2008; Hakuta, Bialystok and Wiley, 2003). Aydin (2011) study revealed that the
number of LDS attendants in school was correlated to their Free and Reduced Price
Lunch (FRPL) status. Furthermore, LDS are more likely to attend schools with limited
financial resources, investment and also community support for involvement (Wilde,
2010). Obuviously, non-school related factors contribute to the manifold interaction of
family, community and school counselor on involvement in SFC partnerships (i.e.,
influenced by school counselor perception on issues about LDF on behalf of LDS),
altogether influencing student achievement. School personnel, parents, families,
community members and community organizations together create distinctive dynamics.
These dynamics successively form school personnel’s degree of involvement in SFC
partnerships with LDF. As Aydin (2011) and Bryan and Griffins (2010) explain in their
study that non-school factors’ role in influencing involvement require calling attention to
the complexity of involvement in SFC partnerships with LDF. Wampold asserts that
general factors account for 70% of variance, while unexplained effects account for 22% in
psychotherapy outcome, indicating that counselor training should focus on employing
common factors (e.g., establishing a strong partnership coalition) to assist desired
results, (e.g., family involvement; Wampold, 2001).

Establishing effective relations to promote involvement with LDF may be even more
challenging, when there is a language barrier (Ballantyne, Sanderman, & McLaughlin,
2008). Communication may be a barrier for a majority of monolingual school counselors.
Counselor education programs and professional organizations need to emphasize training
bilingual school counselors. As asserted in Asserion 1, some school counselors stated that
ESL programs respond to these LDF and students’ needs. As known, there are cultural
differences in communication styles and communication styles involve unique dynamics
that each culture offers in interpersonal interactions and relationships (Paredes, 2010).
Regarding school and non-school related factors it is important to examine all of the
categories to understand their role and impact on involvement with LDF in establishing
SFC partnerships. A comprehensive understanding of untapped non-school factors’ effect
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on involvement related to cultural, family and community factors (e.g., family
immigration status, work schedule) is crucial (Albeg, 2013; Fazel, Reed, Panter-Brick, &
Stein, 2012; Warfa, Bhui, Craig, Curtis, Mohamud, & Stansfeld, 2005). Some of the
issues that school counselors face with LDS may include academic challenges, family
issues, behavioral issues, language anxiety, acculturation anxiety, bullying/violence, and
depression (Albeg, 2013; Castro-Olivo, 2017; Kim, Hsin ve Snow, 2018; Fazel, Reed,
Panter-Brick, & Stein, 2012), which create mental health concerns for LDS in school
(Higgen, & Mosko, 2020).

When school counselors possess positive perceptions, they promote positive emotions
between the school stakeholders that benefits LDS (Parikh, Post, & Flowers, 2011). As a
result, school counselors play critical role in generating positive emotions between
stakeholders, which assist in utilizing connections for partnership within the
multicultural school community (Betters-Bubon, & Schultz, 2017; Epstein, & Van
Voorhis, 2010; Evans, Zambrano, Cook, Moyer, & Duffey, 2011; O’'Donnell, & Kirkner,
2014). While ASCA National Model offers a general framework for school counseling
programs, it is not sufficient without the integration of multicultural competencies to
meet the needs to diverse students (ASCA, 2005, 2012; 2019; Ratts & Greenleaf, 2018;
Young & Dollarhide, 2018), as it is imperative for school counselors to provide culturally
responsive counseling (Dahir & Stone, 2012; Hutchins, Greenfeld, Epstein, Sanders, &
Galindo, 2012; Grothaus, 2012).

Qualitative research provides a rich volume of data. However, the lack of the
generalizablility of the research findings is one of its limitations (Patton, 2002). The issue
of generalizability is often discussed regarding representativeness. Sampling bias may
result in describing the phenomenon or theory development that is reduced to represent
the complex experience of informants (Strauss & Corbin, 1998). Thus, findings may be
tentative and conditional. Timing of reminder e-mails may interfere with important life
events (e.g., traumatic event), which may need to be taken into account. Also,
participants may vary in their language and technology skill use (Egan, Chenoweth, &
McAuliffe, 2006). Therefore, in a qualitative study it is expected that the accumulation of
knowledge will construct a greater understanding of the phenomenon, rather than
extracting specific information to identify as the basis for a certain decision or act
(Creswell, 2007).

Data is important in any research and making the use of sampling procedures is very
critical. By using the data emerged from study, the researcher proposes a new
understanding of a conceptual framework explored (Bernard, 2002). As a counselor who
is a member of a professional organization, the researcher recruited participants through
their contact information (i.e., ASCA members’ e-mail lists) accessible to any members of
that organization. This procedure would classify the sampling method to be a convenient
sampling due to participants’ accessibility to the researcher (i.e., however still required
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obtaining permissions from the organization to recruit these participants). Prior to
participants self-selecting themselves by choosing to respond to the interview questions
they were purposefully chosen to receive information and an invitation due to their
participant qualities (i.e., ASCA professional membership). Based on the aim of the
research, I, the researcher attempted to select participants who may provide useful
information because of their training and experience (Bernard, 2002). Hence, the
purposive sampling technique is also called “judgment sampling.” Therefore, purposive
sampling is a highly subjective process as Roller & Lavrakas (2015) stated, since the
researcher decides the qualifying criteria used to include each participant for the study.
Due to nonrandom selection of subjects, both convenience sampling and purposive
sampling have common limitations, which point out that the researcher is biased in
choosing the participants (Etikan, Musa, & Alkassim, 2016). This criterion is considered
when selecting ASCA members as the population of this study.

In qualitative research, what determines sufficient sample size is a matter of
judgement and experience (Sandelowski, 1995). Making decisions regarding how to
choose a suitable sample size in qualitative research is a matter for conceptual debate,
causing uncertainty (Vasileiou, Barnett, & Thorpe, 2018). The researcher evaluates the
quality of data collected, the research method and purposeful sampling strategy
employed, and the research product intended. According to Sandelowski, a way to
measure sufficient sample size in qualitative study should be decided based on this
principle: large enough to allow the uncovering of a new understanding of the
phenomenon being explored, but small enough to study ‘deep, case-oriented analysis’
(Sandelowski, 1995, p. 183).

Results indicate that, school counselors’ role with LDF in building SFC partnerships
reveal three dimensions: a) school-family partnerships; b) school-community
collaboration; and c¢) overall involvement. Advocating for a systemic approach Epstein’s
overlapping spheres of influence model (1987, 1992, 1996, and 2001) is particularly
applicable for building SFC partnerships. This model also allows for a holistic analysis of
factors that help or hinder school and family partnerships. School stakeholders play
significant role in cultivating family involvement at the organizational level. When school
counselors describe their role as “working to earn somebody's trust”, they are at the
center of these settings (i.e., school, family and community) are inseparable interlinking
three spheres as stated in Assertion 2. Training programs can foster systemic thinking in
relation to school counselors’ roles as part of a larger system, which is reciprocally
structured with interpersonal and inter-institutional level as it is in the Epstein’s
overlapping spheres of influence model (Epstein, 1987, 1992, 1996, and 2001).

While years of research point to the important role of families in student achievement,
it is still a struggle to find effective and meaningful ways to engage families, as it was in
this study. Human-centered design (i.e., also called design thinking) presents a new
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capacity to close the gap between research and practice. Utilizing “observation, optimism,
collaboration, and experimentation”, this approach may provide direction for educators to
discover innovative and improved methods to encourage and sustain family engagement
in LDS’s learning experience (Lopez, 2016). A human-centered approach to family
engagement is discussed by Harvard Family Research Project, which focuses on ways to
embrace empathy and putting each party in the other’s place. Therefore, Epstein’s The
Overlapping Spheres of Influence Model is designed from a social and organizational
viewpoint, accentuating the collaborative and complementary nature of school, family,
and community partnerships, promoting positive exchange and involvement among
stakeholders (Epstein, 1987, 1996). It 1is inspired by the ecological model
(Bronfenbrenner, 1979, 1986).

5. Conclusion and Future Directions

The purpose of this qualitative study is to understand the perceptions of school
counselors’ on SFC partnerships with LDF. Since school counselors’ belief in justice and
their social justice advocacy attitudes and behaviors are associated (Parikh, Post, &
Flowers, 2011), learning about their perceptions of involvement with LDF may offer
greater understanding to encourage SFC partnerships (Schwallie-Giddis, Anstrom,
Sanchez, Sardi, & Granato, 2004). Having central role in providing culturally responsive
school counseling programs, school counselors nurture collaborative school climate within
the school system. School counselors’ statements similar to “to work with a motivation to
make someone’s day” and “working to earn somebody's trust” highlight their role in
holding the power to create an effective organizational culture with multicultural
competencies (Guzman, Calfa, Kerne, & McCarthy, 2013). Through their effort, a
welcoming all-inclusive atmosphere that instigates partnership with LDF may be created
(Aydin, 2011; Dotson-Blake, Foster, & Gressard, 2009). As stated in Assertion 3, SFC
partnerships among all stakeholders could be realized by the proactive role of school
counselors. When they have the drive and motivation to work with LDS and LDF they
foster family involvement that foster collaborative school climate.

As stated in Assertion 2 if school counselors are unsure or do not feel that working
with LDS and LDF is within the scope of their job responsibility (i.e., since ESL
department primarily is more involved or they do not have large enough number of ELL
students requiring them to be involved) may create challenges. LDS need more support
compared to other students because they lack the support needed to help them navigate
the school system (McCall-Perez, 2000) due to language barriers and challenges to
academic preparation in their native language (Schwallie-Giddis et al., 2004), knowing
that attitudes about the families are important in SFC partnerships (Chavkin &
Williams, 1987; Christenson & Sheridan, 2001; Cotton & Wikelund, 1989; Epstein, 1991;
Lott & Rogers, 2005; Schwallie-Giddis et al. 2004). When school counselors possess a
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belief in a just world, they promote positive emotions between the school stakeholders
that benefit LDS (Parikh, Post, & Flowers, 2011), cultivating trust.

This research makes a valuable contribution to the questions explored. Unlike other
methods and strategies to increase the quality in a qualitative research (e.g., (Levitt,
Motulsky, Wertz, Morrow, & Ponterotto, 2017; Roller & Lavrakas, 2015), it embraces a
call to action, especially building upon the previous work, where there is a limited
number of qualitative studies on the topic. Expanding earlier research by Aydin (2011),
Aydin, Bryan and Duys (2012) and the parental participation provisions of Title I as
regards to school’s investment in every student to build national capacity for
partnerships with respect to school counselors’ roles is significant. The findings that
emerged demonstrate the importance of school counselor training in partnerships, the
role of principal support and the need for bilingual school staff to encourage involvement
with LDF and remove barriers in creating partnerships.

There is a need for more qualitative study in school counselor involvement with LDF
in SFC partnerships. Qualitative inquiry provides the detailed and rich data, which can
help create creating a welcoming emotional climate in school for LDF to build SFC
partnerships that integrates the school and the surrounding community (Dollarhide,
Gibson, & Saginak, 2008; Gross, Haines, Hill, Francis, Blue-Banning, & Turnbull, 2015).
Regarding discussions related to leadership observed in schools, “school counselors must
take an active approach in attaining the leadership status” (Wingfield, Reese, & West-
Olatunji, 2010, p. 123). Likewise, using leadership, advocacy, collaboration and
communications strategies with school stakeholders to promote SFC partnerships with
LDF (e.g., teaming with school stakeholders and creating social capital), improving
students’ educational experience and responding to their mental health needs may be
possible. Utilizing interpersonal skills and developing relationships with stakeholders to
‘form bonds’ within their school and community may create future leadership
opportunities (Wingfield, Reese, & West-Olatunji, 2010, p. 119).

There is a need for more qualitative research (e.g., case studies, program
assessments), concentrating on school counselor involvement with LDF on SFC
partnerships. How counseling training influence parental involvement with LDF and
their students should be examined using mixed methods (see also Aydin, 2011; Schwallie-
Giddis, Anstrom, Sanchez, Sardi, & Granato, 2004). Using structural equation model,
school counselor’s role perception on building partnership with LDF could be examined
with the mediator role of school and community related factors influence on parental
involvement. School counselors’ responses to open-ended questions facilitated
understanding of participants’ perceptions more thoroughly regarding those factors that
contribute or hinder SFC partnerships with LDF. Using qualitative data analysis method
such as qualitative content analyses allowed “sense-making effort that takes a volume of
qualitative material and attempts to identify core consistencies and meanings” (Patton,
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2002, p.453). This process summarized data into the themes, which emerged for
interpretation. The researcher reported the patterns / themes related to school and school
counselor-related factors that help or hinder school counselor involvement in SFC
partnerships with LDF.

The factors which contribute to overall student achievement should be explored in
order to understand their unique contribution. Interviewing parents, family and
community members on their perception of school and school counselors’ role in building
partnership would provide comprehensive understanding of the topic. Online
interviewing may also be facilitated to reach broader understanding. For example,
having an effective school counselor may have an influential role in defining school and
school counselor related factors. Being an effective counselor is both related with school
and school counselor related factors; as a school related factor, it is related with his or her
job description and as a school counselor related factor, it is related with his or her
professional development. Council for Accreditation of Counseling and Related
Educational Program (CACREP, 2016) standards influence most counseling training
programs. The essential role of a school counselor in a changing society includes a
practical approach to understanding relevant research methods and professional
standards (DeVoss & Andrews, 2006; Sink, 2009; Studer, 2015). As stated in Assertion 1
Participants declared some level of discontent for not having a clarity regarding their
training hours on SFC partnerships; however, years of school counseling experience,
school counselor’ self-efficacy and school counselor’ job satisfaction emerged as categories
related to factors promoting SFC partnership with LDF. Training programs can foster
systemic thinking in relation to school counselors’ roles as part of a larger system, which
is reciprocally structured with interpersonal and inter-institutional level as it is in the
Epstein’s overlapping spheres of influence model (1987, 1992, 1996, 2001).

References

Albeg, L. J (2013). The Relationship Between Mental Health Problems, Acculturative Stress, and
Academic Performance in Latino English Language Learner Adolescents. Doctoral
Dissertation. University of California. https://escholarship.org/uc/item/2d06x7nd

Amatea E. S., & Clark M. A. (2005). Changing schools, changing counselors: A qualitative study of
school administrators’ conceptions of the school counselor role. Professional School
Counseling, 9(1), 16-27. doi:10.1177/2156759X0500900101

American School Counselor Association (2005, 2012, 2019). ASCA National Model: A framework
for school counseling programs (3rd ed.). Alexandria, VA: Author.

American School Counselor Association (ASCA) (2015). The school counselor and cultural diversity

position statement. retrieved online on August 4th 2020
https://'www.schoolcounselor.org/asca/media/asca/PositionStatements/PS_CulturalDiversity.
pdf

American School Counselor Association. (2016). Ethical standards for school counselors.
Alexandria, VA: Author.


https://escholarship.org/uc/item/2d06x7nd

2410 Yildiz / International Journal of Curriculum and Instruction 13(3) (2021) 2386-2415

Antonakis, J., Ashkanasy, N. M., & Dasborough, M. T. (2009). Does leadership need emotional
intelligence? The Leadership Quarterly, 20(2), 247-261. doi:
http://dx.doi.org/10.1016/j.leaqua.2009.01.006

Araujo, B. E. (2009). Best practices in working with linguistically diverse families. Intervention in
School and Clinic, 45(2), 116-123.

Ashkanasy, N. M., & Daus, C. S. (2002). Emotion in the workplace: The new challenge for
managers. Academy of Management Executive, 16(1), 76-86. doi:
http://dx.doi.org/10.5465/ame.2002.6640191

Aydin, N. G. (2011). A national study: School counselor involvement in school, family and
community partnerships with linguistically diverse families. Saarbriicken, Germany:
Lambert Academic Publishing.

Aydin, N.G., Bryan, J. A. & Duys, D.K. (2012). School counselors’ partnerships with linguistically
diverse families: an exploratory study. The School Community Journal, 22(1). 145-166.
Ballantyne, K. G., Sanderman, A. R., & McLaughlin, N. (2008). Dual language learners in the
early years: Getting ready to succeed in school. Washington, DC: National Clearinghouse for
English Language Acquisition. Accessed on June 16, 2010 from

www.ncela.gwu.edu/files/uploads/3/DLLs in the Early Years.pdf

Bernard, H. R. (2002). Research methods in anthropology: Qualitative and quantitative approaches
(3rd ed.). Walnut Creek, CA: Alta Mira Press.

Betters-Bubon, J. & Schultz, J. (2017). School counselors as social justice leaders: An innovative
school-family—community partnership with Latino students and families. Professional
School Counseling, 21. 2156759X1877360. 10.1177/2156759X18773601.

Betters-Bubon, J. & Schultz, J. (2017). School counselors as social justice leaders: An innovative
school-family—community partnership with Latino students and families. Professional
School Counseling. 21. 2156759X1877360. 10.1177/2156759X18773601.

Birt L., Scott S., Cavers D., Campbell C., & Walter F. (2016). Member checking: A tool to enhance
trustworthiness or merely a nod to validation? Qualitative Health Research, 26(13):1802-
1811. d0i:10.1177/1049732316654870

Bodenhorn, N., Wolfe, E. W. & Airen, O. E. (2010). School counselor program choice and self-
efficacy: Relationship to achievement gap and equity. Professional School Counseling, 13(3),
165-174.

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA : Harvard
University Press.

Bronfenbrenner, U. (1986). Ecology of the family as a context for human development : Research
perspectives. Development Psychology, 22, 723-742.

Bryan, J. A., & Griffin, D. (2010). A multidimensional study of school-family-community
partnership involvement: School, school counselor, and training factors. Professional School
Counseling, 14(1), 75-86.

Bryan, J. A., & Holcomb-McCoy, C. (2004). School counselors’ perceptions of their involvement in
school-family-community partnerships. Professional School Counseling, 7, 162-171.

Bryan, J. A., & Holcomb-McCoy, C. (2007). An examination of school counselor involvement in
school-family-community partnerships. Professional School Counseling, 10(5), 441-454.
Castro-Olivo, S.M. (2017). Introduction to Special Issue: Culturally Responsive School-Based
Mental Health Interventions. Contemporary School Psychology, 21, 177-180.

https://doi.org/10.1007/s40688-017-0137-y

Chavkin, N. F., & Williams, D. L., Jr. (1987). Enhancing parent involvement. Education and
Urban Society, 19, 164-184.

Christenson, S. L., & Sheridan, S. M. (2001). Schools and families: Creating essential connections
for learning. New York: Guilford Press.



http://dx.doi.org/10.1016/j.leaqua.2009.01.006
http://dx.doi.org/10.5465/ame.2002.6640191
http://www.ncela.gwu.edu/files/uploads/3/DLLs_in_the_Early_Years.pdf
https://doi.org/10.1007/s40688-017-0137-y

Yildiz / International Journal of Curriculum and Instruction 13(3) (2021) 2386-2415 2411

Clark, M. A., & Amatea, E. (2004). From Teacher Perceptions and Expectations of School
Counselor Contributions: Implications for Program Planning and Training Professional
School Counseling, 8(2), 132-140.

Conrad, F. C. (1982). Grounded theory: An alternative approach to research in higher education.
Review of Higher Education, 5, (4).

Cotton, K., & Wikelund, K. R. (2007). NWREL: School Improvement Research Series (SIRS).
Parent Involvement in Education Retrieved from http:/www.nwrel.org/scpd/sirs/3/cu6.html

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five approaches
(2nd ed.). Thousand Oaks, CA: Sage.

Dahir, C. A., & Stone, C. B. (2012). The transformed school counselor (2nd ed.). Belmont, CA:
Brooks/Cole.

Denzin, N. K., & Lincoln, Y. S. (Eds.) (1994). Handbook of qualitative research. Thousand Oaks,
CA: Sage Publications.

DeVoss, J., & Andrews, M. (2006). School counselors as educational leaders. Belmont, CA:
Wadsworth Cengage Learning.

DiCicco-Bloom, B., & Crabtree, B. F. (2006). The qualitative research interview. Medical
Education, 40, 314-321. d0i:10.1111/j.1365-2929.2006.02418.x

Dollarhide, C., Gibson, D., Saginak, K. (2008). New counselors’ leadership efforts in school
counseling: Themes from a year-long qualitative study. Professional School Counseling, 11,
262—-271. doi:10.5330/PSC.n.2010-11.262

Dotson-Blake, K. P., Foster, V. A., & Gressard, C. F. (2009). Ending the silence of the Mexican
immigrant voice in public education: Creating culturally inclusive family-school-community
partnerships. Professional School Counseling. https://doi.org/10.1177/2156759X0901200305

Downey, D.B., von Hippel, P.T., & Hughes, M.M. (2008). Are ‘Failing’ Schools Really Failing?
Removing the Influence of Non-School Factors from Measures of School Quality. Sociology of
Education, 81(3), 242-270.

Elmir, R., Schmied, V., Jackson, D., & Wilkes, L. (2011). Interviewing people about potentially
sensitive topics. Nurse Researcher, 19, 12—16. doi:10.7748/nr2011.10.19.1.12.¢8766

Epstein, J. L. (1987). Toward a theory of family-school connections: Teacher practices and parent
involvement. In K. Hurrelmann, F. Kaufman and F. Loel (Eds.), Social Intervention:
Potential and Constraints (pp. 121-136). New York: Walter de Gruyter.

Epstein, J. L. (1992). School and family partnerships. In M. Alkin (Ed.), Encyclopedia of
Educational Research (pp. 1139-1151). New York : MacMillan.

Epstein, J. L. (1996). Family-school links: How do they affect educational outcomes? In A. Booth
and J. Dunn (Eds.), Family-School Links: How do they affect educational outcomes?
Hillsdale, NdJ : Lawrence Erlbaum Associates.

Epstein, J. L. (2001). School, family, and community partnerships. Preparing educators and
improving schools. Boulder, CO: Westview Press.

Epstein, J. L., & Dauber, S. L. (1991). School programs and teacher practices of parent
involvement in inner-city elementary and middle schools. Elementary School Journal, 91,
291-305.

Epstein, J., & Van Voorhis, F. (2010). School counselors’ roles in developing partnerships with
families and communities for student success. Professional School Counseling, 14, 1-14.
doi:10.5330/prsc.14.1.m6070358408g9227

Etikan, E., Musa, S. A., & Alkassim, R. S. (2016). Comparison of Convenience Sampling and
Purposive Sampling. American Journal of Theoretical and Applied Statistics, 5(1), 1-4. doi:
10.11648/j.ajtas.20160501.11

Evans, M. P., Zambrano, E., Cook, K., Moyer, M., Duffey, T. (2011). Enhancing school counselor
leadership in multicultural advocacy. Journal of Professional Counseling, Practice, Theory,
& Research, 38, 52—617.



http://www.nwrel.org/scpd/sirs/3/cu6.html
https://doi.org/10.1177/2156759X0901200305

2412 Yildiz / International Journal of Curriculum and Instruction 13(3) (2021) 2386-2415

Fazel, M., Reed, R.V., Panter-Brick, C., & Stein, A. (2012). “Mental health of displaced and refugee
children resettled in high-income countries: risk and protective factors”, The Lancet,
379(9812), 266-282.

Finkelstein,D. (2009). A closer look at the principal-counselor relationship: A survey of principals
and  school counselors. Washington, DC: College Board. Retrieved from
http://professionals.collegeboard.com/profdownload/ a-closer-look.pdf

Fix, M., and R. Capps. “Immigrant Children, Urban Schools, and the No Child Left Behind Act,”
Migration Information Source (November 1, 2005).
http://www.migrationinformation.org/Feature/display.cfm?1d=347

Fritz, R. L., & Vandermause, R. (2017). Data Collection via In-Depth Email Interviewing: Lessons
from the Field. PubMed. https://doi.org/10.1177/1049732316689067

Garcia, E. (2002). Student cultural diversity: Understanding and meeting the challenge (3r.ed.).
New York, NY: Houghton Mifflin Company.

George, J. M. (2000). Emotions and leadership: The role of emotional intelligence. Human
Relations, 53(8), 1027-1055. doi: http://dx.doi.org/10.1177/0018726700538001

Glesne, E. R. (1999). Becoming qualitative researchers. New York: Longman.

Golafshani, N. (2003). Understanding reliability and wvalidity in qualitative research. The
Qualitative Report, 8, 597—606.

Goleman, D. (2000). Leadership that gets results. Harvard Business Review, 78(2), 78-90.

Goleman, D. (2004). What makes a leader? Harvard Business Review, 82(1), 82-91.

Goleman, D., & Boyatzis, R. (2008). Social intelligence and the biology of leadership. Harvard
Business Review, 86(9), 74-81.

Greene, J. H. (2018). The multicultural school counseling behavior scale: development,
psychometrics, and use. Professional School Counseling.
https://doi.org/10.1177/2156759X18816687

Gross, J.M.S., Haines, S.J., Hill, C., Francis, G. L., Blue-Banning, M. & Turnbull, A.P. (2015).
Strong school-community partnerships in inclusive schools Are “Part of the Fabric of the
School.... We Count on Them.” School Community Journal, 25(2) 9-34.

Grothaus, T. (2012). Multiculturalism and the ASCA National Model. In ASCA National Model: A
framework for school counseling programs (3rd ed.) (pp. 37-39). Alexandria, VA: American
School Counselor Association.

Guzman, M. R., Calfa, N. A., Kerne, V., McCarthy, C. (2013). Examination of multicultural
counseling competencies in school counselors. Journal of School Counseling, 11(7), 1-27.

Hakuta, K. & Bialystok, E. & Wiley, E. (2003). Critical Evidence: A Test of the Critical Period
Hypothesis for Second Language Acquisition. Psychological Science, 14, 31-38.

Hamilton, R. J., & Bowers, B. J. (2006). Internet recruitment and e-mail interviews in qualitative
studies. Qualitative Health Research, 16, 821-835. d0i:10.1177/1049732306287599

Harvard Family Research Project. (2013, November 12). Using leadership to promote strengths-
based family engagement [Web Conference]. Retrieved from
https://hgse.adobeconnect.com/ a1081041235/p17zr723psj/?launcher=false&fcsContent=true
&pbMode=normal

Harvard Family Research Project. (2013, November 12). Using leadership to promote strengths-
based family engagement [Web Conference]. Retrieved from
https://hgse.adobeconnect.com/ a1081041235/p17zr723psi/?launcher=false&fcsContent=true
&pbMode=normal

Higgen, S., & Mo6sko, M. (2020). Mental health and cultural and linguistic diversity as challenges
in school? An interview study on the implications for students and teachers. PloS one, 15(7),
€0236160. https://doi.org/10.1371/journal.pone.0236160



file:///C:/Users/halideaydin/Downloads/http
http://www.migrationinformation.org/Feature/display.cfm?id=347
http://www.migrationinformation.org/Feature/display.cfm?id=347
https://doi.org/10.1177/1049732316689067
https://doi.org/10.1177/2156759X18816687
https://hgse.adobeconnect.com/_a1081041235/p17zr723psj/?launcher=false&fcsContent=true&pbMode=normal
https://hgse.adobeconnect.com/_a1081041235/p17zr723psj/?launcher=false&fcsContent=true&pbMode=normal
https://hgse.adobeconnect.com/_a1081041235/p17zr723psj/?launcher=false&fcsContent=true&pbMode=normal
https://hgse.adobeconnect.com/_a1081041235/p17zr723psj/?launcher=false&fcsContent=true&pbMode=normal

Yildiz / International Journal of Curriculum and Instruction 13(3) (2021) 2386-2415 2413

Holcomb-McCoy, C. C., Harris, P., Hines, E. M. & Johnston, G. (2008). School counselors’
multicultural self-efficacy: A preliminary investigation. Professional School Counseling,
11(3), 166-178.

Hoover-Dempsey, K. V., Walker, J. M., Jones, K. P., & Reed, R. P. (2002). Teachers Involving
Parents (TIP): An in-service teacher education program for enhancing parental involvement.
Teaching and Teacher Education, 18(7), 843-8617.

Hunter, J., Corcoran, K., Leeder, S., & Phelps, K. (2013). Is it time to abandon paper? The use of
emails and the Internet for health services research—A cost-effectiveness and qualitative
study. Journal of Evaluation in Clinical Practice, 19, 855-861. doi:10.1111/.1365-
2753.2012.01864.x

Hutchins, D. J., Greenfeld, M. D., Epstein, J. L., Sanders, M. G. & Galindo, C. L. (2012).
Multicultural partnerships: Involve all families. New York: Eye on Education.

James, N., & Busher, H. (2006). Credibility, authenticity and voice: Dilemmas in online
interviewing. Qualitative Research, 6, 403—420. doi:10.1177/1468794106065010

Janson, C., Militello, M., & Kosine, N. (2008). Four views of the professional school counselor-
principal relationship: A Q-Methodology study. Professional School Counseling, 11(6), 353-
361.

Kao, T.A., & Caldwell, C. H. (2017). Family efficacy within ethnically diverse families: A
qualitative study. Family Process. 56(1):217-233. d0i1:10.1111/famp.12149.

Katz, D., & Kahn, R. L. (1966). The social psychology of organizations. New York: Wiley and Sons.

Kazmer, M. M., & Xie, B. (2008). Playing with the media, playing with the method. Information,
Communication, & Society, 11, 257-2178.

Kim, H. Y., Hsin, L. B. & Snow, C. E. (2018). Reducing academic inequalities for English language
learners: Variation in experimental effects of Word Generation in high-poverty schools.
International  Journal  of  Bilingual  Education and  Bilingualism. DOLI:
10.1080/13670050.2018.1535574

Levitt, H. M., Motulsky, S. L., Wertz, F. J., Morrow, S. L., & Ponterotto, J. G. (2017).
Recommendations for designing and reviewing qualitative research in psychology:
Promoting methodological integrity. Qualitative Psychology, 4(1), 2-22.
https://doi.org/10.1037/qup0000082

Lincoln, Y. S. & Guba, E. G. (1985). Naturalistic inquiry. San Francisco: Jossey-Bass.

Lattrell, J. M., Peterson, J. M., & Sunde, J. (2001).Transforming the school culture: A model based
on an exemplary counselor. Professional School Counseling, 4, 310-319.

Lopez, M. E. (February 2016). Why we need a human centered approach to family engagement.
February 2016 Research Report. Harvard Family Research Project. retrieved online from
https://archive.globalfrp.org/publications-resources/publications-series/human-centered-
design

Lopez, M. Elena, & Caspe, Margaret. (2014). Family engagement in anywhere, anytime learning.
Family Involvement Network of Educators (FINE) Newsletter, 6(3). Retrieved from
http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-in-
anywhere-anytime-learning

Lord R. G., Klimoski, R. J. & Kanfer, R. (2002). Emotions in the Workplace: Understanding the
structure and role of emotions in organizational behavior. Pfeiffer. ISBN: 978-0-787-95736-0

Lott, B., & Rogers, M. R. (2005). School consultants working for equity with families, teachers and
administrators. Journal of Educational and Psychological Consultation, 16(1, 2), 1-16.

Loukas, A., Suzuki, R. & Horton, K. D. (2006). examining school connectedness as a mediator of
school climate effects. Journal of Research on Adolescence, 16(3), 491-502.

Malterud K., Siersma V.D., Guassora A.D. (2015). Sample size in qualitative interview studies:
guided by information power. Qual Health Res. 2015;26:1753—60.



https://doi.org/10.1037/qup0000082
http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-in-anywhere-anytime-learning
http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-in-anywhere-anytime-learning

2414 Yildiz / International Journal of Curriculum and Instruction 13(3) (2021) 2386-2415

Marshall, C. & Rossman, G. B. (1999). Designing qualitative research (3rd ed.). Thousand Oaks,
CA: Sage Publications.

McCall-Perez, Z. (2000). The counselor as advocate for English language learners: An action
research approach. Professional School Counseling, 4, 13-22.

Miles, M.B. & Huberman, M.A. (1994). An expanded sourcebook qualitative data analysis. London:
Sage.

Morse J.M. (1995). The significance of saturation. Qual Health Res, 5(2):147-9.

Morse J.M. (2000). Determining sample size. Qual Health Res, 10(1):3-5.

O’Donnell, J., Kirkner, S. L. (2014). The impact of a collaborative family involvement program on
Latino families and children’s educational performance. School Community Journal, 24,
211-234.

Ordu, A. (2015). Diversity in high schools and diversity management: A qualitative study.
Educational Research and Reviews. 10. 839-849. 10.5897/ERR2015.2079.

Paley, J. (2010). Qualitative interviewing as measurement. Nursing Philosophy, 11(2), 112—-126.

Paredes, M. A. B. (2010). Addressing the professional development awareness needs of school
counselors regarding English Language Learners (ELLs): Using the School Cultural Capital
Game to enhance level of self-efficacy with ELLs and attitudes toward immigrants. Ph.D.
dissertation, The University of North Carolina at Greensboro, United States -- North
Carolina. Retrieved from Dissertations & Theses: A&I. (Publication No. AAT 3418831).

Parikh, S. B., Post, P., & Flowers, C. (2011). Relationship between a belief in a just world and
social justice advocacy attitudes of school counselors. Counseling and Values, 56(1-2), 57-72.

Patton, MQ. (2002). Qualitative Evaluation and Research Methods (2nd Edition). Thousand oaks,
CA: Sage Publications.

Ratts, M. & Greenleaf, A. (2018). Counselor-Advocate-Scholar Model: Changing the Dominant
Discourse in Counseling. Journal of Multicultural Counseling and Development. 46.
10.1002/jmcd.12094.

Roller, M. R. & Lavrakas, P. J. (2015). Applied qualitative research design: A total quality
framework approach. New York, NY: The Guilford Press.

Rossman, G.B., & Rallis, S.F. (2003). Learning in the field: An introduction to qualitative research
(2nd ed). Thousand Oaks, CA: Sage Publication.

Sandelowski M. Sample size in qualitative research. Res Nurs Health. 1995;18(2):179-83.

Sandelowski, M. (2000). Focus on research methods: Whatever happened to qualitative
description? Research in Nursing & Health, 23, 334—340.

Sayers, J. & Smollan, R. (2009). Organizational culture, change and emotions: A qualitative study.
Journal of Change Management, 9, 435-457. 10.1080/14697010903360632.

Schwallie-Giddis, P., Anstrom, K., Sanchez, P., Sardi, V. A., & Granato, L. (2004). Counseling the
linguistically and culturally diverse student: Meeting school counselors’ professional
development needs. Professional School Counseling, 8, 15-23.

Sink, C. (2009). School counselors as accountability leaders: Another call for action. Professional
School Counseling, 13, 68—74. doi:10.5330/PSC.n.2010-13.68

Spomer, M. L., & Cowen, E. L. (2001). A comparison of the school mental health referral profiles of
young ESL and English-speaking children. Journal of Community Psychology, 29, 69-82.

Strauss, A. L., & Corbin, J. (1998). Basics of qualitative research: Techniques and procedures for
developing grounded theory (2nd ed.) Thousand Oaks, CA: Sage.

Studer, J. R. (2015). The essential school counselor in a changing society. Thousand Oaks, CA:
SAGE Publications.

U.S. Department of Education (2019). National Center for Education Statistics, Common Core of
Data (CCD), “Local Education Agency Universe Survey,” 2017-18. See Digest of Education
Statistics 2019, table 204.20, 204.27 and 214.40.



Yildiz / International Journal of Curriculum and Instruction 13(3) (2021) 2386-2415 2415

Van Velsor, P., & Orozco, G. L. (2007). Involving low-income parents in the schools:
Communitycentric strategies for school counselors. Professional School Counseling, 11(1)
17-24.

Vasileiou, K., Barnett, J., Thorpe, S. (2018). Characterizing and justifying sample size sufficiency
in interview-based studies: systematic analysis of qualitative health research over a 15-year
period. BMC Med Res Methodol 18, 148. https://doi.org/10.1186/s12874-018-0594-7

Wampold B.E., (2001). The great psychotherapy debate: Models, methods, and findings. Lawrence
Erlbaum, New Jersey.

Warfa N., Bhui T., Craig T., Curtis S., Mohamud S., &*Stansfeld S. (2005). Postmigration
geographical mobility, mental health and health service utilisation among Somali refugees
in the UK: a qualitative study. Health Place, 12, 503-515.

Wertz, F. J., Charmaz, K., McMullen, L. M., Josselson, R., Anderson, R., McSpadden, E. (2011).
Five ways of doing qualitative analysis. New York: The Guilford Press.

Wilde. J. (2010). Comparing results of the NAEP Long-Term Trend Assessment: ELLs, former
ELLs, and English-Proficient students. Presented at AERA 2010, Denver, CO.

Wingfield, R. J., Reese, R. F., & West-Olatunji, C. A. (2010). Counselors as leaders in schools.
Florida Journal of Educational Administration and Policy, 4(1), 114-130.

Yaffe, D. (2010). Addressing Achievement Gaps: After the Bell Rings: Learning Outside of the
Classroom and Its Relationship to Student Academic Achievement. Evaluation and
Research Center, 18 (1), 1-11.

Young, A. A., & Dollarhide, C. T. (2018). Introduction to the special issue: A case for school
counseling leadership. Professional School Counseling.
https://doi.org/10.1177/2156759X18772988

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the Journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons
Attribution license (CC BY-NC-ND) (http://creativecommons.org/licenses/by-nc-nd/4.0/).


https://doi.org/10.1186/s12874-018-0594-7
https://doi.org/10.1177/2156759X18772988

